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Abstract
This qualitative study examined the retrospective experiences of seven African
American/Black (AA/Black) women who graduated from a Counselor Education and
Supervision (CES) doctoral program, accredited by the Council for Accreditation of Counseling
and Related Educational Programs (CACREP). The purpose of the study was to investigate
ancestral links to their persistence. This study obtained data from semi-structured individual
interviews, a focus group, and PhotoVoice pursuit. Through these methods of data collection, the
validity of the study was increased. The identified research problem identified was the CES
doctoral degree attrition rate remains stagnated (approximately 50%) and the rate for AA/Black
women are even significantly lower (approximately 20.24%). Thus, the most salient factors for
persistence have yet to be uncovered. Although studies on persistence have been replicated,
AA/Black women and their ancestral persistence has been excluded. A thematic analysis of the
core data revealed five themes: inherited persistence, family persistence, ancestral persistence
part of sense-of-self, legacy trail, and advice to persist. The study revealed that in the face of
tremendous pressure and overwhelming experiences of diverse stressors that come with earning a
CES doctoral degree, AA/Black women persevere by utilizing ancestral persistence, a term
coined within this study. Additionally, this work leaves an academic trail for other AA/Black
women to follow in pursuit of their CES doctoral degree.

Keywords: Persistent, African American/ Black women, ancestral connection, counselor
education and supervision, legacy trail
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CHAPTER ONE: INTRODUCTION
Research on persistence often scrutinizes high-attrition rates, which have been stagnant at
a national average, hovering at about 50% (Breitenbach, 2019; Geven, Skopek, & Triventi, 2018;
Gagne, & Deci, 2005; Wright & Cochrane, 2000). Entering and completing a doctoral program is
an arduous process, and significant sacrifices are made. The number of individuals earning a
Counselor Education and Supervision (CES) doctoral degree is significantly lower, as the
attrition rate for this program is approximately 38% (National Opinion Research Center, 2018).
Lower still is the completion rate for African American / Black (AA/Black) women in CES
accredited programs, as defined by the United States Department of Commerce, 2020. According
to a Vital Statistics Survey (2017), AA/Black women account for 20.24% of doctoral graduate
students. These statistics are troubling, especially considering the substantial investments of
resources made by both students and institutions toward the completion of a doctoral degree
(Olive, 2019). Universities and their academic programs are designed to be competitive and
rigorous. Universities work to secure formal recognition and to obtain local and federal funding,
and endowments. Additionally, institutional selectivity of students and recruitment of
outstanding faculty (who conduct research), contributes to the aim of sustainable academic
standards. The more of these criteria an institution meets, the better the quality of the education
is believed to be.
Alternatively, individuals pursuing doctoral studies search for and select credible
institutions that meet quality standards set by accrediting and regulatory bodies, such as the
Council for Accreditation of Counseling and Related Educational Programs (CACREP), the
American Counseling Association (ACA), and the National Board for Certified Counselors
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(NBCC), to position them as leaders in their profession (Cashwell, Kleist, & Scofield, 2009).
Both the university and the student exert effort to influence attrition and to persevere. The mutual
goal is to train and to be trained in the CES helping profession, while reducing revenue waste
and program recidivism. Another common aim is to protect the loss of time and energy invested
(Mascari & Webber, 2003).
The successful outcome of the university and its graduates also offers a mutually
beneficial relationship for the communities served. Trained and certified AA/Black women
counselor educators reduce the societal burden, decrease no-show rates, and reduce resource
decrements, while simultaneously improving knowledge for future practitioners and addressing
multicultural training mandates. For these reasons, the insight of previous doctoral student
attrition in CES programs remains a prevalent issue and adds to the necessity of examination.
An extensive body of empirical studies covers areas of intrinsic and extrinsic factors,
motivation, and persistence, drawing upon earlier research on doctoral attrition by Tinto (1975),
Bean (1982), and Bair (1999). Several facets of persistence were studied and replicated, offering
a vast expansion of the literature in this area (Gregor & O’Brien 2015; Holm, Prosek &
Weisberger, 2015; Hoskins & Goldberg, 2005). However, there is a need for growth in research
in regard to AA/Black women and their ancestry regarding persistence. This historical
perspective serves as a backdrop to the building of character and as a guidepost to embracing
positive characteristics and improving upon others. (Ali & Kohun, 2006; Johnson-Bailey &
Cervero, 2004; Lovitts, 2001; Hooks, 1989; Hill-Collins, 1999-2000). Both scholarly literature
and educational praxis do not address the needs of women of African descent in this space as
they persist in academia; therefore, the void needs to be filled with more current research.
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Mitchell (1995) found significant relationships between self-concept, academic
performance, and racial identity development; however, there were no research findings that
specifically linked ancestry to the success of AA/Black female counselor educators. The primary
purpose of this qualitative study was to explore AA/Black women’s understanding of their
ancestral heritage that contributed to their successful persistence in a CES program accredited by
CACREP. The researcher used retrospective experiences of participants to achieve this goal.
Background of the Problem
In recent years there has been an extensive push for counselor educator identity
development paired with the mandate to undergo multicultural training. However, culturally
specific research on supporting AA/ Black women to doctoral degree completion has been
woefully neglected (Latz, 2015; Adkison-Bradley, 2013). The few existing studies on persistence
that examine AA/Black women in doctoral programs in general revealed a lumping together of
all AA/Black women, failing to account for their individual and epistemological differences
(Butler, 2011). The historical and collective traumas continually experienced by this group, such
as racism and their coping mechanisms, are explored and highlighted in recent studies. Again,
these studies neglect to examine the intangible factor of their ancestral heritage (Shavers &
Moore, 2019; Redington, & Owens, 2008; Ghavami & Peplau, 2013; Smith, 2015). A synthesis
of the research reveals that disruptive factors, in many ways, are lived and relived every day
through AA/Black women’s experiences on their route to CES doctoral degree completion. The
background of this study provides an overview of the personal and institutional factors that
negatively contribute to these women’s persistence and attrition.
The Oppressive Experience
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Multiculturalism and social justice are considered major forces in the counseling
profession, revolutionizing the complexity of counselor identity, cultural identity, and diversity
within the field (American Counseling Association [ACA], 2014; Chan, Cor, & Band, 2017). Yet
for many AA/Black women, their cultural diversity has not been celebrated and often goes
unrecognized in counselor education curriculum and pedagogy. The complex dynamics of
privilege and oppression that AA/Black CES women face as students, in order to persist, forces
them to implement practices that include academic masking, or the creation of a private self and
other self, to protect them from the “outsider-within” status (Wilder & Osborne-Lampkin, 2013;
Hill-Collins, 1990; Bradley & Holcomb-McCoy, 2004; Bhat, Pillay & Hudson, 2012; Shavers &
Moore, 2019). The outsider-within concept was coined by Hill Collins (1990) to describe
AA/Black women’s lived experiences, which commonly included isolation and dissatisfaction
(Ellis, 2001), tokenism (Pena & Wilder, 2011), social and academic exclusion, poor mentoring,
and a lack of support for scholarly research dedicated to women and communities of color
(Smith-Evans & George, 2014; Holmes, Land, & Hinton-Hudson, 2007). AA/Black womanhood
has long been de-valued (Morris, 2007). The sole purpose of this group has commonly been
associated with breeding off-spring for subjugation within a capitalist system fueled by slave
labor. The remnants of slavery have been documented extensively. AA/Black women were not
adorned with the notion of “true” womanhood (Perkins, 1983). Instead, they were considered as
lacking femaleness and subsequently labeled as animalistic, and hypersexed (Welter, 1966). The
AA/Black women’s intellectual capacity and academic production has also been deemed inferior
(Guifrrida & Douthit, 2010; Hughey, 2007; Constantine, Smith, Redington, & Owens, 2008;
Ghavami & Peplau, 2013; Smith, 2015). Thus, AA/Black women routinely face questions of
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intelligence, competence, legitimacy, and how they “fit” in doctoral programs (Hooks, 1989;
Hill-Collins, Johnson-Bailey et al., 2007).
Subsequently, the literature demonstrates that AA/Black women on the path to the
doctorate degree receive an unwelcoming reception from fellow students and faculty alike who
assume that their admission was due to affirmative action or a lowered standard (Jones-Boyd,
2016; Margolis & Romero, 1998). This is especially true at historically White and male
institutions (and in disciplines), where AA/Black women are poorly represented within the
graduate and faculty ranks (“Snail-Like Progress of Blacks,” 2008-2009; Front Matter; 2008).
One example of this is present in the work of Ortega-Liston & Rodriguez Soto (2014), who
highlighted in the counselor education field, AA/Black women are less frequently promoted to
senior university positions, including president, dean, and full professor. In a training program
meant to establish or enhance one’s professional identity as a helping expert, homogenizing
AA/Black women ignores their experiences and development, making their issues invisible for
college and university administrations. Additionally, the literature on student cultural identity
development is limited. Thus, empirical realities about AA/Black women that are reproduced
make them appear weak are duplicitous (Wilder, & Osborne-Lampkin, 2013). Attempts to
mischaracterize these women and portray oppressive behaviors to be normal, natural, and
inevitable, is inherently manipulative and endeavors to head-off potential challenges to the
system (Brookfield, 2010).
The Misguided Narrative
There is ample evidence that achievement gaps among racial and gender minorities widen
over time for more than half of AA/Black women enrolled in higher education (Fletcher, &
Tienda, 2010; Schneider, Martinez, Owens, Tienda, & Mitchell, 2006, Bennett & Xie, 2000).
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Regarding doctoral completion in the counselor education profession, race and gender matters
because representation matters (Butler, 1999). Earlier studies on persistence did not include
AA/Black students or AA Black women. When AA/ Black students were included in research
studies, substantial gaps were found in the research, as the racial and ethnic hierarchy in
educational achievement is apparent across varying measures of the academic experience, which
skews outcome. This lack threatens the field’s economic, democratic, and cultural vibrancy.
McClelland et al. (1979) conducted two laboratory studies on achievement motive and
ethnic group differences associated with academic achievement. The authors theorized that
individuals have varying degrees of achievement motives and that those with higher achievement
motives perform better on achievement tests. Rosen’s (1959) study argued there are ethnic group
differences in their orientation toward achievement. He found that Black students scored lower
on items that measured their achievement motivation and vocational aspirations, which explained
their lower socioeconomic mobility. However, both studies lacked multicultural variables and
implied poor persistent outcomes for individuals of AA/ Black ancestry.
Differences in the levels of academic performance between Black and White students are
often attributed to weaknesses in Black students’ academic and personal orientations to colleges
and universities (Feagin et al., 1996). The American nightmare is revealed in the literature of this
country’s core cultural belief that Whites are innately superior to Blacks, and to other people of
color, and especially to White trumps Black (Allen, 2005). This historical depiction represents an
entire race of people, and this misguided narrative influenced the preceding research found on
AA/ Black people’s persistence, or lack thereof. For AA/Blacks, the centuries-old struggle for
access and success in higher education has been indicative of a larger fight for personhood and
equality in America (Byrd-Chichester, 2000).
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The U.S. Supreme Court declared in the Dred Scott case (1857) that Blacks were “beings
of an inferior order,” and thus “had no rights which the White man was bound to respect” (p.4)
The looming national crisis of racial inequality resulting in various societal machinations, which
blocked access to schools and educational resources, remains an integral part of the American
cultural ethos. For AA/ Black people, education has been an elusive and long-denied dream, one
that began in slavery when they were forbidden to read and write at risk of death or maiming
(Allen, 2006). Yet despite stereotypes of Blacks as lazy, ignorant, and mentally deficient, and
undeterred by history’s most elaborate system of institutional barriers to schooling, AA/Black
scholars continue to pursue and to persevere to degree completion (Omi & Winant,1994; Allen,
2010). In particular, AA/Black women have reportedly suffered the same race-related
discrimination as that of their male counterparts, but with the added “double sword” of gender
bias (Shavers & Moore, 2014; Johnson et al., 2007).
Double Obstacle
Discrimination represents the darker part of America’s heritage and can be found in
subtle and obvious ways in the education system, from Pre-K to doctoral institutions (Takaki,
2000). AA/Black women are perceived as occupying organizational roles that are incongruent
with their social roles (Garcia-Retamero & Lopez-Zafra, 2006). In their qualitative study, Lewis
et al. (2004) proposed AA/Black women struggle to find their place in academe and
consequently suffer from reoccurring bouts of social isolation, often portrayed as “invisibility.”
Other types of alienation come in the form of persistent stereotypes that portray AA/Black
women as “angry,” “aggressive,” or “promiscuous” (Harris, Hockaday, & McCall, 2017;
Rosenthal, & Lobel, 2016; Naidoo, 2015; Guiffrida & Douthit, 2010).
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Along with being frequent targets of stereotypes, systemic biases affect AA/Black
women, causing injury and trauma directly related to their personhood. Collins (1998) contended
that AA/Black women are uniquely situated at the focal point where two exceptionally powerful
and prevalent systems of oppression come together: race and gender. She called this crosscutting space intersectionality. Collins’ research points to how the victimization of
intersectionality promotes solipsism at the personal level, and division at the social level. Other
areas of intersectionality relate to systems of social class, sexuality, ethnicity, nationality, and
age (Collins, 2000).
Morris (2016) also pointed to how AA/ Black women are commonly marginalized,
scrutinized, misunderstood, or segregated from their AA/Black peers by instructors, school
administrators, and other educators. Steele (1992) argued these experiences constitute the rule
rather than the exception for AA/Black women in higher education, even at the most elite
institutions. In order to keep them in place, they are assigned metaphorical and actual places
where they belong. This is called contemporary institutionalized racism, a term coined by Collins
(1998). This implicit bias based on race is embedded within the institution of higher education as
part of its laws and regulations and serves to normalize discrimination.
Institutionalized racism results in AA/Black women’s complex self-change, ranging from
elation and affirmation to humiliation, confusion, exclusion, and non-recognition at the
department and faculty levels (Naidoo, 2015; Smith-Evans & George, 2014). In Shavers &
Moore’s (2014) research on the pursuit of degree completion, the authors discovered AA/Black
women’s responses to racialized and gendered discriminatory practices lead them to withdraw
from their programs because of the lasting impact of stigmatizing affects. In a study conducted
by Maxell-Harrison (2019), findings demonstrated acculturation is a prerequisite to degree
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completion. Many AA/Black women reported historical and collective traumas (and retraumatization) during their CES program, which forced them to invoke coping mechanisms that
may be counterintuitive to their culture and upbringing. W.E.B. DuBois (1903) referred to this
counterintuitive phenomenology as “twoness.” Consequently, this structure of consciousness
burdens AA/ Black women, as they remain visible, yet culturally silenced. The cost of this
cultural dispossession results in AA/Black women students leaving their doctoral studies without
completing the CES degree. Programs lose their talent in these women, and the field loses its
contributions when it is forced to function in a space of “dual consciousness” or withdraw
(DuBois, 1903). In his book “Of Our Spiritual Strivings, DuBois (1903) describes double
consciousness as a psycho-social divide. The term highlights the need for the AA/Black woman
to split from her true self to consciously protect other parts of herself in the academic setting.
Mirroring Faculty
Statistics on counselor education program enrollment verifies low numbers of AA/Black
women students’ completion (National Opinion Research Center, 2018; Ford & Glimps, 2014).
AA/Black faculty in higher education constitute six percent of the total number of fulltime
faculty in the U.S., compared to the 79 percent who are White faculty (Jones-Boyd, 2016). The
disparity of AA/Black, full-time, tenure-track faculty is significantly low, representing 4.9 % out
of the 1.5 million college and university faculty members in the United States (National Center
for Education Statistics, 2018; U.S. Census Bureau 2011). Against this national backdrop,
several scholars have shared concerns about the lack of mentors in communities of color,
connecting the small numbers of faculty who identify as persons of color as a major contributor
to low doctoral degree completion rates among AA/Black doctoral students (Davidson & FosterJohnson, 2001).
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Researchers who concentrate on other areas of persistence identified a significant link
between mentorship and doctoral completion among AA/Black women. However, with demands
on faculty advisors, students leave doctoral studies without obtaining degrees. According to
Davidson & Foster-Johnson (2001) doctoral advisors juggle multiple demands inside and outside
of the classroom that include advising and mentoring students from increasingly diverse
backgrounds. Nettles & Millett (2006) noted, “the major challenge for doctoral faculty arises
from the diversity of the students…[who] appear to be calling on faculty advisers and mentors to
adapt themselves, and ultimately the doctoral degree, to their multiple interests” (p. 223).
Significant difficulties also noted during the dissertation writing phase include the lack of
mirroring faculty, which offers perspectives that objectify and deny the validity of lived
experience as a form of knowing. This is done with because ‘it is not known’ or experienced by
White faculty or found in the literature, but only produces slow progress (Front Matter; 2008).
Racism
Taguieff (1997) stated, “racism denies all human beings the possibility of sharing the
same humanity” (p. 6). While this was not an exhaustive definition, the difference became a
stigmatization, or symbolic exclusion, that allowed a group of people to consider itself superior
by looking down at another group, while perpetuating negative stereotypes (Taguieff, 1997).
Moreover, these labels produced an anti-intellectual sentiment within the realm of academia
(Carignan, Sanders, Pourdavood, 2005). The aforementioned descriptions were designed to make
racism, sexism, poverty, and other forms of social injustice appear to be natural and inevitable
parts of everyday life, widely accepted and normalized (Hoffman, 1996; Collins, 1998; Pollock,
2001; Sinanan, 2012).
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The social construction of racism is observable in a network of attitudes, beliefs, and
convictions; it also refers to behaviors, practices, and actions that serve as the ethnic
undercurrent (Exama, 2005; Sinanan, 2016). Margolis & Romero pointed out that AA/Black
women in doctoral programs battle a “hidden curriculum” deeply embedded within the
institutional structure and processes of many graduate programs (1998, p. 28). Cases outlined
that AA/Black woman are not privy to the unwritten rules of graduate school that become a
critical component of persistence, degree completion, and successful employment upon
graduation (Margolis & Romero, 1998; Sinanan, 2016).
Racism in the United States has relied upon naturalizing a racialized hierarchy of one’s
academic and intellectual capacity to categorize and stereotype AA/ Black women, rooted in
prejudice practices (Carignan, Sanders, Pourdavood, 2005). Stereotypes are associated with
one’s attitudes, beliefs, and values, whereas prejudices refer to opinions without any critical
judgment (Allport, 1979). Stereotypes and prejudices are a part of the elaboration of social norms
mentioned above. A stereotype is a shortcut, often based on previous experiences or beliefs, and
prejudice is a preconceived idea, a prejudgment of someone or something (Carignan, Sanders,
Pourdavood, 2005). The construction of stereotypes and prejudices are two interrelated strategies
which contribute to the elaboration of racism experienced by AA/ Black women, as well as
ethnocentrism, in their striving to earn a CES doctoral degree (Garibaldi, 2014).
Ethnocentrism
McAndrew (1986) defined ethnocentrism as the way we look at the world from our
perspective, or from our filter of meaning. This construct assumes that our understanding is the
only valuable understanding. Ethnocentrism is experienced by AA/Black women from the
suprauniversal culture. Many AA/Black women who are victims of such injustice are from the
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Western hemisphere and from many peripheral world cultures, resulting in no exemptions to the
intersectionality of race and gender (Preiswerk & Perrot, 1975; Carignan, Sanders, &
Pourdavood, 2005). There is a common doubling-down on racism by way of ethnocentrism. An
AA/Black doctoral student with an accent, ethnic marking, or custom dress is categorized,
stereotyped, prejudiced, and marginalized. As a result, indigenous people are often treated as if
they are inferior, primitive, uncivilized, and incapable of facing the challenges and standards
encountered at their university (Vincent & Arcand,1981; Carignan, Sanders, & Pourdavood,
2005).
Summary
The negative contributors to the background of the problem are vast and cannot be
captured in totality here. Higher education must be a model for society by promoting equity,
excellence, and diversity (Allen, 2005). Therefore, education and educational opportunity are
part of the essential foundation of democracy; the extent to which citizens are afforded equal
educational opportunity speaks volumes about the power relations in American society. CES
programs are training grounds for some of our most influential AA/Black women leaders in the
field. Increasing the number of advanced degree recipients is more than an educational issue; it is
also a key social issue. The National Center for Public Policy and Higher Education asserted, “A
college-educated population results in cyclical and pivotal benefits to society” (2004, p. 1). The
compounding factors of AA/Black educators and low AA/Black women who complete CES
program contributes to the cycle of delimited research in areas specifically related to the ethnic
persistence component (Gasman, Hirschfeld, & Vultaggio, 2008).
Statement of the Problem
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Within delimited studies on African Americans, specific research in counselor education
addresses personal manifestations of oppression and their commitment to liberation. Research on
the intersectionality of race and gender demonstrates evidence of the aim to transform,
criminalize, and deculturalize AA/Black women’s historical identities. Regarding perseverance,
there are several influential factors that promote academic success; yet there is a lack of research
on the involvement of AA/Black women’s ancestral heritage that influences their persistence.
This gap prohibits AA/Black women from seeing themselves reflected in the research, which
may serve to perpetuate stereotypes, prejudice, racism, and disregard important themes of Black
excellence. Additionally, and perhaps most importantly, this void does not allow the legacy trail
of knowledge of other AA/Black women to be regenerated. Knowledge gained by studying
AA/Black women who successfully completed their CES degrees from an accredited institution
will offer practical implications to strengthen future CES students’ persistence by providing
paths for them to follow.
Purpose of the Study
The purpose of this study was to address the long-standing problem of low retention and
attrition rates among AA/Black women in Counselor Education and Supervision programs by
identifying their ancestral heritage that contributed to their successful persistence in a CES
program accredited by CACREP. With AA/Black student’s doctoral completion rates comprising
6.1% of the doctorates earned in the United States (National Center for Education Statistics,
2010), this study seeks to leave an academic trail for other AA/Black women to follow as they
obtain their doctoral degree, thus increasing the attrition rate. From a retrospective analysis, the
experiences of AA/Black women in a CES program accredited by CACREP were examined.
Specifically, this phenomenological, PhotoVoice study aimed to understand AA/Black women’s
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ancestral heritage influencing their persistence in a CES program. Through these post-graduate’s
experiences, this study captured how their aspirations of obtaining a doctoral degree were
transformed and used as concepts of persistence. This study also questioned how ancestral
knowledge on persistence was acquired and how it was transmitted. AA/Black women face a
tremendous amount of pressure and overwhelming experiences of diverse stressors, yet they
display unwavering dedication to the journey and the completion process of their degree
(Hadijoannou, Shelton, Fu & Dhanarattigannon 2007).
Definitions of Terms
The following key terms are used throughout this research, and are defined below:
African American or Black
Deriving from one of the largest ethnic groups in the United States (U.S.), an African
American or Black person is described as having origins and ancestry total or partial, from any
of the Black racial groups of Africa (United States Department of Commerce, 2020). While a
social reflection of race, this definition does not define race biologically, anthropologically, or
genetically. In this research, the term African American/ Black represented by AA/Black is used
to honor the individuality of the participants and their autonomy to distinguish self. In this study
the terms Black, African American, AA/Black, colored is used interchangeably.
African American /Black Women
The definition of African American (AA/Black) women is sacred. The individualized
authorship of the definition occupies the margining pole of the race/gender intersection. This
joint social position is sometimes referred to as “ethgender” (Ransford & Miller, 1983) and
creates experiences and perceptions that are distinct from those of individuals with other
combinations of group memberships (Hurtado & Stewart, 1997). AA/Black women across the
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nation and the world demonstrate that self-definition and determination are pivotal in the
survival of Black womanhood amid egregious condemnation of their humanity (Esnard & CobbRoberts, 2018). AA/Black women were not adorned with the notion of “true” womanhood
(Perkins, 1983). Instead, they were considered as lacking femaleness and subsequently labeled as
animalistic, and hypersexed (Welter, 1966).
Throughout history, AA/Black women constantly dispelled myths of racial and social
inferiority, and immorality and perceived lack of dignity, which affected their fight for education
(Harley & Terborg-Penn, 1997). Perceptions of AA/Black women prevalent in both the public
and the private sectors portray a stark contrast of how these women are, projecting negative
messages about their identity and giving damaging meanings to their womanhood (Phillips,
2006, p. xlix). In some circles, AA/Black women were strong, sensitive, and sensual, sovereign,
and proto-feminist but that is not the notion held by the masses (Chaney, 2011; Esnard & CobbRoberts, 2018). AA/Black women often find it necessary to reinvent themselves and present
differently pending on the environment and circumstance.
Ancestry
Ancestry refers to a person’s ethnic origin or descent, “roots,” heritage, or the place of
birth of the person (Jacob, 2012). Ancestry is also defined as one’s “line of descent” (Jacob,
2012). Race depends on the biological or physical traits of the people from whom you come;
ethnicity depends on more non-physical aspects of the people from whom you come; and
ancestry depends simply on from whom you come (Jacob, 2012).
Ancestral Persistence
Ancestral persistence is an intangible force, behavior, and attitude towards persistence
which originates from one’s roots or heritage. It teaches us a way of being and includes
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expectations for social behavior or ways of acting. Ancestral persistence asserts that
perseverance is not the same thing as insistence. Deriving from one’s core identity, her sense-ofself, ancestral persistence relates to culture, nationality, ethnicity, religion, social class, ability,
generation, locality, and relationship with any kind of social group. Although deriving from these
elements, ancestral persistence does not solely situate itself from these monocultural lens which
focuses singularly on one group or one set of identity, but it is the thread connecting all.
Critical Race Feminism (CRF)
Critical Race Feminism (CRF) is a multidisciplinary theory that addresses the
intersections of race and gender while acknowledging the multiplicative and multidimensionality of being and praxis for women of Color (Berry & Candis, 2013).
Council for Accreditation of Counseling and Related Educational Programs (CACREP)
The Council for Accreditation of Counseling and Related Educational Programs
[CACREP] (2009) is an accrediting body of counseling and related educational programs which
aims to reflect the complexities within the society. With over 21 years of accrediting doctoral
preparation in counselor education programs, the CACREP standards are credited with
establishing and shaping essential components in defining counselor identity within the helping
professions (Adkison-Bradley, 2013). CACREP’s doctoral preparation program facilitates
experiences for doctoral students to collaborate “with program faculty in teaching, supervision,
research, professional writing, and service to the profession and the public” (p. 54). AdkisonBradley (2013) posited, the goals of CES programs to “train students to be leaders in all areas of
the counseling discipline,” including counselor education, and to gain competencies in advanced
clinical work, supervision, research, teaching, and leadership (p. 45).
Culture
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Culture is a complex concept with several debated definitions. For this study, the
definition of culture is adapted from Defining “Culture” and “Organizational Culture:” From
Anthropology to the Office / 04.09, which states “cultural is shared, learned, transmitted crossgenerationally, symbolic, adaptive, and integrated” (Tharp, 2011, p. 2). To speak of culture as
being shared narrows the field of relevant activity to that which is common and social. A
particular action is not cultural if it is unique to one or relatively insignificant number of
individuals. Also, culture is learned (actively or passively) and is transmitted crossgenerationally through formal or informal social interaction (Tyler, 1871).
Counselor Education and Supervision (CES) Doctoral Degree
Adkison-Bradley (2013) defined CES programs as having the goal to “train students to be
leaders in all areas of the counseling discipline,” (p. 45), including counselor education, and to
gain competencies in advanced clinical work, supervision, research, teaching, and leadership.
The Council for Accreditation of Counseling and Related Educational Programs (CACREP,
2009) is an accrediting body for CES doctoral programs (Hinkle, Iarussi, Schermer, & Yensel,
2014). Its standards advise and prepare students “to work as counselor educators, supervisors,
researchers, and practitioners in academic and clinical settings” (p. 52).
Ethnicity
Ethnicity entails a sense of shared ancestry, cultural inheritance or ways of life based on
patterns of socialization within the family nation or religious affiliations (Clarke, 2013).
Gender
The term gender is often juxtaposed with the phase “biological sex,” which references the
hormonal, anatomical, and genetic differences characterize and distinguish by the male-female
dichotomy (Perry, 2016, p. 15).
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Intersectionality
Intersectionality describes the power relations influencing multiple categories of
discrimination, such as racism, sexism, and classism (Bright, Malinsky, & Thompson, 2016).
The combination, overlap, or intersecting spaces of inequality are often experienced by
marginalized individuals or groups (Minoo Alinia, 2015).
Legacy Trail
Something that is transmitted by or received from an ancestor and leaves a network of
traits for the predecessor to follow.
Persistence
For the purpose of, this study doctoral persistence is defined as “the continuance of a
student’s progress toward the completion of a doctoral degree” (Bair, 1999, p 8).
PhotoVoice
PhotoVoice is a participatory action research method that positions participants to
visually communicate to others their lived experience (Wang & Burris, 1994). Through this
process, participants share emotions, feelings, and insights about topics that may be shrouded in
silence. PhotoVoice allows the opportunity for everyone to represent themselves and tell their
story to contribute to positive societal change.
Resilience Theory
Resilience is defined as the capacity to face stressors and adversities (Patterson,
Patterson, Collins, 2002). It can also be conceptualized as the ability to adapt constructively to
risk exposure and to create meaning out of threats to well-being (Mustanski, Garofalo &
Emerson; Hall & Lamont, 2013).
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White
The epidemiological term White refers to the racial group in Europe and the United
States. Other terms used to describe this group are Caucasian, European, Europid, Western,
Occidental, indigenous, native, and majority (Bhopal & Donaldson, 2011).
Research Question
The following research question served as the main inquiry and guided this study:
1. What role, if at all, did ancestral heritage play in influencing the successful
completion of your doctoral degree?
In addition to the main research question, the following question was also asked:
2. How was ancestral knowledge on persistence acquired, and how was it
transmitted?
Conceptual Framework
This study used a qualitative phenomenological orientation as the conceptual framework.
The objective of this research was to understand what it was like to persevere in a CES doctoral
program with ancestral heritage as a potential influencer. Therefore, the use of a qualitative
methodology was chosen to help define and explore lived experiences from AA/Black women’s
perspectives. Phenomenological research is rooted in the social constructivist framework which
sought to understand the logic of the persons who lived through the experience, and the possible
meaning assigned to each experience (McLeod, 2011). Van Manen (1990) asserted that
experiences are intelligible and should be described from its invariant structures (or essence).
The participants of this study were afforded the opportunity to provide a comprehensive
descriptive account of their experiences and of the world from their lens (Patton, 2002). Van
Manen (1990) stated the findings of phenomenological research present, “the possibility of
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plausible insights that bring us in more direct contact with the world” (p. 9). Because this
qualitative research was aimed at understanding the interpretation of lived experiences, a
hermeneutical phenomenology design was best suited for the research.
Theoretical Framework
Critical Race Feminism
Critical Race Feminism (CRF), along with Resilience Theory, was one of the two
theoretical frameworks used to ground this research. Critical race feminism acknowledges and
centers, rather than marginalizes, the multi-dimensionalities of African American/ Black women.
Critical race feminism is a multidisciplinary theory that addresses the intersections of race and
gender while acknowledging the multiplicative impacts of being and praxis for women of Color
(WOC) (Berry, & Candis, 2013). It urges the understanding of the whole person through
storytelling. In regard to AA/Black women educators, Berry & Candis (2013) asserted that these
stories and experiences may influence what they learn and how they learn, as well as what they
choose to teach and how they choose to teach as emerging teachers. Critical race feminism
allows scholars to think in-and-between race, gender and other identities with the
acknowledgement and understanding of the simultaneity of oppressions (Rankin-Wright, Hylton,
Norman, 2020; Berry, 2010).

The in-and-between concept is described by the power relations which influence multiple
categories of discrimination such as racism and sexism (Bright, Malinsky, & Thompson, 2016).
The combination, overlap, or intersecting spaces of inequality are often experienced by
marginalized individuals or groups (Alinia, 2015). Coined by Crenshaw (1989), the term
intersectionality emphasizes the junctions and salience of race and gender with related identities
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and forms of oppression, masked by structural and institutional power (Collins, 2002).
Intersectionality is a product of Critical Race Theory (CRT, Hill-Collins and Bilge, 2016) and
was used in this study as an expression of a Critical race feminist approach to communicate the
scholarship of AA/Black women. Although CRT is a theoretical frame that is used to trace
connections between deep institutionalized injustices and racism, it was not selected to ground
this work because the gender perspective is missing. CRF brings together scholarship, literature
and gender and race.
Moreover, CRF was chosen over CRT because of its capability to root out racial injustice
from a policy perspective. Implications of CRF illuminate ways of knowing oneself. This
knowledge of self is not separable or sterile from the political values or beliefs of the individual.
How we know and what we know have implications for who we see ourselves to be, how we live
our lives, and how we treat others (Collins, 2002). For the benefit of this research, Critical race
feminism and its sub-context, intersectionality, is employed as a multi-axis framework of
analysis.
Resilience Theory
Despite the longstanding oppressive experience in academe, AA/Black women still
thrive, employing positive coping and adaptative characteristics. The concept of “thriving”
(Greene & Conrad, 2002) is used interchangeably with resilience and persistence, and refers to a
person’s ability to go beyond their original level of functioning, despite repeated exposure to
stressful experiences (Ledesma, 2014; Greene & Conrad, 2002). The literature suggests several
variables that characterize resilience and thriving (Ledesma, 2014; O’Leary, 1998). These
variables include positive self-esteem, hardiness, strong coping skills, a sense of coherence, selfefficacy, optimism, strong social resources, adaptability, risk-taking, low fear of failure,
determination, perseverance, and a high tolerance of uncertainty (Ledesma, 2014). To fully
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capture the complexity of the AA/Black women’s persistence within their CES program, it was
helpful to gain an understanding of these achievers beyond deficit-oriented explanations.
Resilience Theory provides a conceptual framework to examine the persistence of
AA/Black women. By supplying the conceptual scaffolding, resiliency theory interferes with, or
disrupts, evolving trajectories leading to program incompletion. Literature discussing human
development posits protective psychological risk factors which contributes to positive outcomes
and healthy personality characteristics, despite social threats to the AA/Black women’s wellbeing (Bonanno, 2004; Perry, 2002). Resilience theory contains three models with mechanisms
for describing the impact of stress on quality adaptation: the challenge model, the compensatory
model, and the protective factor of immunity versus vulnerability model (O’Leary, 1998).
The challenge model proposes that risk factors that are not too extreme, can enhance the
AA/Black woman’s adaptation and prepare her for the next challenge (O’Leary, 1998). The
compensatory resilience model has four central characteristics emerging for the resilient
individual: an active approach toward problem-solving; a tendency to perceive experiences in a
positive light even when they are suffering; the ability to gain other people’s positive attention;
and a strong reliance on faith to maintain a positive life view (O’Leary, 1998, Werner and Smith,
2001). The protective factor of immunity versus vulnerability model is an interaction between
protection and risk factors, which reduces the probability of a negative outcome and moderates
the effect of exposure to risk (O’Leary, 1998).
Summary
The rationale for using Critical Race Feminism and Resilience Theory in this study was
to ground, generate, and extend current theory emerging from data provided by participants to
inform the outstanding question resulting from the empirical status (Creswell, 2007). However,
in both theories, AA/Black women’s ancestral heritage was not accounted for as a studied or
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potential significant contributor to academic persistence. Critical race feminism emphasizes
several facets which shape its notable intersections; however, it does not offer the multiple,
textured, and converging variables of one’s ancestry that significantly influence one’s beliefs and
practices regarding persistence.
Resilience Theory (and its models) also operatizes perseverance but does not
acknowledge where determination was transmitted. Berry (2009) postulated that experiences
occur within the context of one’s inheritance, a variety of socio-cultural venues, and have the
significant potential of shaping one’s identities. Robinson (1999) stated, “race ... alone does not
constitute all of one’s attitudes, experiences, and cognitions related to the self “(p. 98). Berry
(2009) recognized that identity of race and gender is not static, but rather, is a socio-dynamic,
racialized, and historical construct. Thus, it can inform academic persistence and related
experiences. The inductivity of both frameworks offers an opportunity to add to the literature
about the lack of attention and integration of AA/Black women’s ancestral heritage, specifically
around academic persistence.
Assumptions and Limitations
Assumptions
This research asserts several claims, beginning with the ontological assumption that reality is
socially constructed, complex, and constantly changing (Glesne, 2011). Although it was not
necessary for this study to have a significant outcome, it was held that this study carried some
significance and needed to be conducted to mark the realities of the AA/Black women being
studied. Given the historical and collective traumas found in the literature, there was an
assumption that AA/Black women post-counselor educators have experienced racial and gender
discrimination while in the process of obtaining their CES degree. Underscoring the constant
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lived experiences of these women, ancestral heritage can be used as a coping mechanism. While
there are several prominent theoretical perspectives that could have been used to ground this
research, Critical Race Feminism (CRF) Theory and Resilience Theory were most appropriate
because the purpose of Critical race feminism is to address the nexus of race and gender, while
lending itself to policy reform and to Resilience Theory’s backings on resilience.
Regarding assumptions, this study anticipated that AA/Black women from selected CES
doctoral programs who fit the study’s criteria, would answer the call for participation in the study
and agree to be active participants of this research. An extension of the student’s participation
implied their willingness to share their honest experiences through multiple data entry points,
including responding to a screening survey, answering individual interview questions, or
participating in a closed focus group. Additionally, participants were expected to produce
photographs and a short summary connecting their experiences visually. Information on the
voluntary nature of the study was disseminated using email, the informed consent form, and
verbal acknowledgment at the time of data collection to affirm the participant’s knowledge of the
human subject’s protection practices. The goal was to ensure the understanding that their
participation in this study was voluntary, as well as their ability to withdraw at any time with no
adverse consequences (Breitenbach, 2019).
Limitations
The limitations were based heavily in the nature of this study. It was difficult to make causal
inferences, especially involving the latency and manifestation of individual’s experience
regarding ancestry. With ancestral heritage as a positive factor, it was challenging to rule out
alternative explanations of persistence. For this reason, causal inference and generalizability
were conical. Hence, research was aimed at deriving meaning from the participants, rather than
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comparing the participant’s data to an existing theoretical framework is vital (Creswell, 2013).
Additionally, the methodological triangulation method was used to permit discovery and
verification.
There was a limitation of time and accessibility due to the continuous concerns of the
Covid-19 pandemic. The high-stress factor influenced the size of the study, especially the
multiple streams of data used. The sample size, as defined by Barker, Elliott, & Pistrang (2004),
may have also limited this study in some ways. However, it is believed that the size of the study
enriched the sheer truths explicated from the data and heightened accuracy in the analysis
process (Denzin & Lincoln, 2000). Triangulation, validity, and reliability were also limitation
considerations. The research bias and personal association with the issues was blocked from
influencing the approach and analysis of data.
Bracketing was used as the blocking sanction for critical examination of the phenomena,
thus removing the influence of the researcher’s own beliefs and experiences (Dowling, 2007;
Gearing, 2004). Three bracketing epoché traditions were established: (a) unstructured interviews
with open-ended questions; (b) description of the researchers’ role (Gearing, 2004); and (c)
documented copious analytics in a reflective journal to manage subjectivity (Zhou, & Okahana,
2019; Moustakas, 1994). Van Manen (2007) stated, the expected outcome freed, as much as
possible, “theoretical, prejudicial, and suppositional intoxications” from the study (p. 12).
The purposeful sample for this study was made up of AA/black women, who were postgraduates of CES programs, accredited by CACREP. The high-attrition rate, hovering about 50
% completion, offered a small sample size for this study. Furthermore, the methodology of this
study recommended a small and purposeful sample ranging from seven to fourteen participants,
so that the richness of the data can be best explicated (Creswell, 2007; Denzin & Lincoln, 2000).
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Additionally, it cannot be said with confidence that this experience can be generalizable to all
AA/Black women from varying age groups. It became evident during the two forms of interview
routes and again when analyzing data that these women all had cultural differences and
chronological circumstances above and beyond the intersectionality of AA/Black and female that
contributed to how they matriculated through their CES programs. This aligns with one of the
tenets of Critical Race Feminism, which acknowledges disparities within groups even under the
same epistemological experiences (Candis, 2013; Butler, 2011; Rankin-Wright, Hylton &
Norman, 2020; Berry, 2010).
This study did not have comparative literature, which was considered a limitation. The
comparison and contrasting process are part of an imperative sounding practice that bolsters the
legitimacy of research and heightens the implications for utilization in the field. In this research,
this element was lacking in two places, beginning with the literature review (empirical, peer
reviewed journal articles). Although, the researcher did not have to search extensively for the
recorded treatment of AA/Black women in pedagogy, there was no information found on
AA/Black women in CES doctoral programs and their ancestral persistence. The researcher
extended the literature review outside of the counselor education realm and accessed
interdisciplinary publications to narrow the scope. The second limitation was the lining up and
comparison of this research result with other studies. There was no research of this nature during
the time of the study, hence making a stronger appeal for replication using this specific topic
with the purposeful population of this study.
Significance of the Study
Given the stagnation of high attrition rates, particularly within Counselor Education and
Supervision degree programs, doctoral persistence continues to be a significant issue and merits
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further study. While foundational research has been conducted in this area, especially regarding
intrinsic and extrinsic factors, there remains a need for more information regarding the factors
that have the strongest impact on persistence; this information has yet to be uncovered. This
study examined the unexplored territory of doctoral persistence and ancestry, sampling one of
the larges demographics of students within the CES programs (Vital Statistics Survey, 2017).
The omission of ancestry and its possible correlation with persistence makes it difficult to
understand cross-context consistencies in perseverance. For this reason, the utilization of
PhotoVoice added to the significance of this study. This methodology was designed to empower
participants and to offer researchers the personal perspectives of individuals who may not
otherwise be heard.
According to Fraser et al. (1999), “If we can understand what helps some people to
function well in the context of high adversity, we may be able to incorporate this knowledge into
new practice strategies” (p. 136). This study offers insight into the AA/Black ancestral heritage
from participants’ curated culture as the representation of their heritage. Other AA/Black women
professionals can learn about themselves and others and establish a clear sense of self on their
path to persist. Additionally, this study offers a new perspective in examining the persistence
strategies of AA/Black women and may advance innovative knowledge that will inform
curriculum and other programmatic changes.
The hope is that trained professionals will answer the call for the increased need to
balance the practitioner- client ratio and increase the practitioner-client match in their
communities. These are two essential features that AA/Black women degree earners can address,
in addition to their vigilance and cultural sensitivity. The first is knowledge of one’s capacity for
experiences of uncertainty which will lend itself to academic triumph versus brokenness.
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Secondly, with an increase of AA/Black women doctorate CES recipients, it can be inferred that
with an upsurge of CES program completers, the counselor education field can anticipate an
increase of robust research to inform them about effective support mechanisms for future
students to be seen and heard within their counselor education programs.
Organization of Dissertation
This doctoral dissertation was organized into five chapters. Chapter One introduced the
connection between ancestral heritage and persistence. Both the literature and educational praxis
have dimensional voids in addressing the needs of women of African descent in this space as
they persist in academia. The purpose and significance of this study, definitions of key terms,
and the core research question were presented. Chapter Two reviews existing literature relevant
to this study and reports on pertinent previous research efforts and findings. Chapter Three
describes the methodology of this study, including its design, participants, instruments,
procedures, and data analysis process. Chapter Four presents the synthesis of findings of the
qualitative study. Chapter Five provides a comprehensive discussion of findings.
Summary
Chapter One offered the foundational background and the problem statement for this
research. The conceptual framework and theoretical groundings were introduced and discussed.
In the interest of transparency, assumptions and limitations were established to bolster the
study’s credibility. The significance of this study indicated the qualitative nature of the research,
which will be further examined in Chapter Three. The next chapters present an analysis of the
literature and a thorough description of the study’s methodology.
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CHAPTER TWO: REVIEW OF THE LITERTAURE
Introduction
Considering the multiplicative relationship of discrimination correlated with race and
gender, a foundational understanding of how ancestral persistence contributes to degree
completion for individuals who face struggles inclusive of both facets is vital. There is minimal
literature with an emphasis on AA/Black women in CES doctoral programs and their ancestral
persistence. Therefore, this literature review explored other relevant areas of studies to examine
chronology and their contributions to the larger of body of literature. Drawing on frameworks
from sociology, social psychology, and ancestral sociology, the researcher was able to reference
empirical literature and navigate of a trail of studies concerning AA/Black women in CES
programs. This literature review is organized in the following manner: first, persistence research
will be discussed, followed by an examination of key frameworks; next, identity development
will be reviewed; and last, the background of PhotoVoice and hermeneutic-phenomenological
approaches will be explained.
Factors of Persistence
Tinto (1973- 1987) attempted to understand the longitudinal process of student
persistence by studying the underlying premise of why certain behaviors occurred and the effects
of these behaviors on student persistence. His investigation produced a theoretical model of
attrition and persistence that included the following components: pre-entry attributes (prior
schooling and family background); goals/commitment (student aspirations and institutional
goals); institutional experiences (academics, faculty interaction, co-curricular involvement, and
peer group interaction); integration (academic and social); goals/commitment (intentions and
external commitments); and outcome (departure decision graduate, transfer, dropout).
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Tinto used his findings for the development of his Student Integration Model, which
highlighted that both academics and social interactions play critical roles in a quality of
educational experience for college students. He suggested persistence occurs when a student
successfully integrates into the institution academically and socially (Tinto, 1975). For graduate
students, Tinto postulate that intellectual integration would be the critical dynamic of persistence.
While foundational for this area of study, Tinto’s model has major drawbacks, which excluded
two-year college students, AA/Black women, and his “misinterpretation” of the Van Gennep’s
anthropological rites of passage (Tierney, 1992). Additionally, Tinto did not discuss ancestry
during his investigation of family background.
The research omissions had harmful consequences for minority students, especially
AA/Black women, as well as the profession. Several other scholarly works (Metzner, 1989;
Lovitts & Nelson, 2000; Karp, 2011; Pascarella, and Terenzini, 2005) on student persistence
excluded race, notably AA/Black women. Some studies offered the rationale that because of the
segregation of education and the two-year perspective, as most women colleges and Historically
Black Colleges and Universities (HBCUs) were four-year institutions, AA/Blacks and AA/Black
women were not included.
Bean (1980 -1985) outlined his casual model and its four categories of variables. Other
areas of his research findings comprised factors for persistence and degree attainment, including
student satisfaction, stress, a personal sense of usefulness, outside environmental influences
(specifically family involvement), and commitment, as variables that influenced student success
or student failure. Bean’s research also did not incorporate ancestry in his family involvement.
However, Bean emphasized socialization as a factor for persistence and a predictor of his
“dropout syndrome.” In his conceptual model, environmental factors, academic, social, and
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personal process also influenced persistence. The finding revealed the value of higher learning
may also prolong attendance for extrinsic rewards, such as a promotion of employment and
access to social groups.
Bean asserted high value is placed on degree completion and the value produced
behavioral intentions (to stay or leave) in his Student Attrition Model. The research on this model
emphasized the role of intent to persist, individual attitudes, and institutional fit as an external
factor in the form of family approval of institution choice, friends’ encouragement to continue
enrollment, financial attitude, and perception about opportunity to transfer to another institution
based on withdrawal decisions (Bean, 1982). Behavioral intentions are shaped by a process
whereby beliefs shape attitudes, and individual attitudes, in turn, influence behavioral intents
(Bean, 1982; Bean & Metzner, 1985). These beliefs are presumed to be affected by the student’s
experience with the different components of their institution, relating to internal and external
factors (such as environmental variables). These variables motivate students to succeed,
therefore increasing doctoral persistence. From Bean’s work on persistence, it was unclear if
students’ demographics impacted their drive to degree completion.
Hossler (1984) compared the student integration model and student attrition model and
found that both models hold that precollege characteristics affect how well the student would
subsequently adjust to the institution. Other overlapping areas from the two theories indicated
that organizational factors (courses and academic integration) and commitments to the institution
(institutional commitment, institutional fit, and quality) were major factors of persistence. While
both models pointed to the significance intrinsic motivators, they were void of ancestral heritage
as factors of persistence.
Integration: Academic and Social
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Examining several contemporary empirical research studies produced similar
assumptions of graduate studies, regardless of their demographics. Studies by other researchers
(Lee et al., 2018; Rockinson-Szapkiw et al., 2018; Church, 2009; Wang et al., 2006; Hoskins,
Christine & Goldberg, 2005; Gregory, 2001; Golde, 2000) on persistence revealed that
mentorship, family involvement, academic integration, social integration, institutional
commitment, and to some extent, goal commitment, exhibited the highest effect on persistence,
regardless of race.
Though not specific to AA/Black women, Lovitts (2001) examined integration within
universities, departments, and doctoral-degree programs and found that a portion of doctoralstudent departure was due to low integration. Lovitts asserted that integration was largely the
responsibility of universities and departments and mentors. Durkheim (1987) posited that social
and intellectual systems lead to membership within a society. Influenced by Durkheim’s theory,
Lovitts (1996) hypothesized that social-science disciplines did not promote a shared perspective,
language, and motivation, which led to low integration that appeared to cultivate departure or an
inability to continue to completion. Students were then required to work independently,
frequently away from the university, and were discouraged to hold viable personal ties to a
group. Therefore, integration, for many was difficult to achieve. Taylor and Howard-Hamilton
(1995) contested, “many racial/ethnic minority students find themselves either subverting their
identity and becoming involved in the mainstream campus or assimilating as they struggle to
maintain a strong cultural connection” (p. 331).
Durkheim (1987) proposed when individuals did not share their groups’ commonly held
beliefs, they experienced intellectual isolation. Moreover, if individuals did not have personal
relationships with other members, they experienced social isolation. The social and intellectual
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formations of a social group and their integrative mechanisms were construed as facilitating
membership by individuals. Both Tinto (1987) and Lovitts (2001) examined integration in higher
education using Durkheim’s (1987) social and intellectual subcategories. They found that social
integration was the more influential component. While Tinto’s research focused on
undergraduate attrition and retention, he suggested that, for graduate students, intellectual
integration would be a critical dynamic. However, Lovitts rephrased the term to “academic
integration” to reflect her findings working with doctoral students.
Gender-oriented research found that female doctoral students have more difficulties
coping with their studies because they might be triggered by experiences with or lack of different
support systems (Schmidt & Umans, 2014). Social integration into a peer community increased
the likelihood of a student’s continued pursuit of the degree, as it offered the benefits of a
support group, especially surrounding dissertation (Hwang et al., 2005). Along with the
student’s cohort, their academic advisor, dissertation chair, and faculty supervisor increased the
likelihood of success in the program (Bair & Haworth, 1999). AA/Black women have a
propensity towards integration and collectivisms, as part of their cultural approach; this group’s
persistence may be adversely impacted in its absence (Triandis,1993). Other research on doctoral
persistence analyzes the importance of student sense of connection and community from both
faculty and peers, which encourages student retention (Bair & Haworth, 1999; Hoskins &
Goldberg, 2005).
Identity Development
Erikson’s Identity Development
The notion of identity is rooted in the groundbreaking work of Erikson (1950-1980), who
stated, “identity achievement is an active process where the search to find an identity that fits an
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individual’s biological, psychological, and social characteristics is a crucial period of increased
vulnerability but results in heightened prospective” (p. 235). The process of identity development
begins from the parental bond, which plants seeds of identity. During the early stages of
maturity, the child recognizes himself/herself as a unique being, separate from his/her parents.
By observing their parents, the child takes on favorable characteristics and features of their
parents or significant others, then crystallize these traits into their identity. Over time, the child
eventually loses interest or feelings of satisfaction in adopting the roles and personality attributes
of parents or significant others; it is at this point that the process of identity formation is set in
motion (Erikson, 1968).
The growing child reaches adolescence and experiences an appeal to shape
his or her world in unique ways. This aspiration increases independence and autonomy, leading
to identity formation (Erikson,1968; Marcia, 1993). Located in the child is psychosocial model
identity confusion, or role confusion, a transitional period of development which denotes an
emerging turning point in identification (Erikson,1968). This stage is characterized with
a successful and unsuccessful outcome of operationalize identity. Subsequently, the failure to
achieve a sense of identity may cue a catastrophe, emerging from the question: “Who am I?”
(McAdams, Josselson, & Lieblich, 2006) or “Where is my place in my community?” The ongoing identity exploration can be both a normative period of adolescence and an evolving aspect
of adulthood. Even if identity issues are resolved, there is not a set of distinctions that set them
apart from other issues, as identity remains flexible and adaptative within each contextual
demand (Marcia, 1966; Kroger 2015).
Based on Erikson’s work, identity is sparked during early childhood and achieved during
adolescence through exploration and commitment and may not be fixed. This exploration serves
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as a buffer between childhood and adulthood and “bridges the stages of childhood when the
bodily self and the parental images are given their cultural connotations; and it bridges the stage
of young adulthood, when a variety of social roles become available and, in fact, increasingly
coercive” (DeCuir-Gunby, 2009, p. 235). It is important to note that Erickson’s (1950)
contributions to the literature do not explicitly identify gender, biological sex, or persistence.
However, Erickson traverses race with obvious examples of the “cultural connotations” and
“social roles.” Erikson’s exertion is used to establish a foundational anchor which explains how
an individual establishes her sense of self that moves her towards persistence in CES doctoral
programs.
Ancestral (Ethnic) Identity Development
Ancestry refers to a person’s ethnic origin or descent, “roots,” heritage, or the place of
birth of the person (Jacob, 2012). Ancestry is also defined as one’s “line of descent” (Jacob,
2012, include page number here). In a genetic context one’s ancestors are the individuals from
whom you are biologically descended, and ancestry is information about them and their genetic
relationship to that individual (Mathieson, 2020). The ancestral identity occurs when a person is
born because that person takes the identity of the parents (Verkuyten, 2002). Behera & Sahu
(2009) noted, the individual identification within
“a segment of a larger society whose members are taught by themselves or others
to have a common origin and shared segment of a common culture and who in
addition participate in shared activities in which the common origin and culture
are significant ingredients is their ancestral identity” (p. 4)
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Understood differently within the transference of cultural practice, information regarding
resilience or persistence significance plays a key role in shaping personal identities (Mathieson,
2020).
According to Phinney (1989 -1993), ethnic identity is developed through a series of
stages. By exploring their culture, individuals can learn strengths and come to accept their
culture and themselves. Influenced by significant relationships, individuals find it useful to
explore their ancestral identity, pushing them toward a path of commitment. However, several
individuals neither explored the meaning of their ethnicity nor committed to a particular identity
meaning, while some explored without commitment and other explored and committed. This
exploration was characterized by internalized struggles. Once resolved, the outcome contributed
to positive psychological adjustments. It is important to note that ways of being and the social
expectations for behavior within ancestral identities do change over time, but what separates
them from most social identities is their historical roots (Collier, 2003).
Phinney posed theoretical stages of Ethnic Identity Development in Minority Adolescence.
His three-stage model of Ethnic Identity Development in adolescence demonstrated that ethnic
identity development is a crucial part of the ego identity formation (referencing Erickson
1964;1968). Phinney argued individuals who do not acknowledge their distinct features and/ or
cultural characteristics internalized them as a source of shame. In his stages of Ethnic Identity
Development, Phinney examined the value, meaning, and commitment of ethnicity. The stages
are listed in the next paragraph.
Stage one, Unexamined Ethnic Identity, relates to the individual’s diffused status of
ethnicity exploration. Within this stage, the individual has neither explored the meaning of their
ethnicity nor committed to a particular identity meaning. Once exploration begins, the individual
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moves into stage two, Ethnic Identity Search/Moratorium. Characterized by resistance and
immersion (Cross, 1978) the individual moves to clarify their personal implications of ethnicity.
In this stage, we see the initial exploration that leads to the questioning and/or acceptance of
family variables, environmental variables, negative stereotypes, gender, and contextual factors
which form in the value and attitude towards the majority culture. In this stage, the individual
also actively explores the meaning of her ethnic identities but has not reached a point of
commitment to a specific definition (Phinney, 1989). The third stage is Ethnic Identity
Achievement, characterized by acceptance, internalization, and clear understanding of one’s
ethnicity. This is the stage where individuals come to terms with cultural differences between
one’s ethnic group and the majority culture. The tension emotionality and defensiveness, found
in stage two, are replaced by a calm, secure demeanor (Cross, 1978). The achievement of ethnic
identity has been shown to have a significant correlation to positive self-image, self-esteem, and
self-evaluation (Phinney, 1992). There was also a positive correlation in relation with family and
peers (Yinger, 1976, p. 200)
With the increase self-efficacy, communalism, cognitive and social cultural orientation
gained from the establishment of one’s ancestral identity, Ogbu (1987) objectively linked
elements of identity development with school achievement beliefs. Thompson (1991) found a
positive attitude towards cooperative learning experiences related to academic adjustment in a
diverse college setting.
Racial identity Development
Racial identity is a salient collective term which combines biological and social
dimensions in its development, making it difficult to frame. Helms (1990) pointed out that
regarding African Americans, a common racial heritage includes shared physical attributes as
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well as shared racial experiences, including social, economic, and political experiences. DeCuirGunby (2009) conceptualized racial identity as the attitudes and beliefs that an African American
has about his or her belonging to the Black race individually, the Black race collectively, and
their perceptions of other racial groups. Du Bois (1897) defined a racial group as “a vast family
of human beings, generally of common blood and language, always of common history,
traditions and impulses, who are both voluntarily and involuntarily striving together for the
accomplishment of certain more or less vividly conceived ideals of life “(p. 21).
Cross and Fhagen-Smith (2001) delineated patterns of identity development of African
Americans development across the lifespan in the book Shades of Black. Cross and FhagenSmith’s (2001) Black identity development model is called “psychological nigrescence,” or “the
process of becoming black.” This model has three states which are central to defining Black
identity: Personal Identity (PI), Reference Group Orientation (RGO) and Race Salience (salience
meaning a state of being) Cross and Fhagen-Smith (2001). From these three patterns, there are
five stages: 1. Pre-Encounter; 2. Encounter; 3. Immersion-Emersion; 4. Internalization, and 5.
Internalization-Commitment which allows the individual to develop their self-concepts and
beliefs. Black identity development can continue throughout adulthood, especially if racial
identity is not developed during adolescence.
Noted in Nigresence Pattern B (Cross & Fhagen-Smith, 2001), a second pattern of racial
identity development can be triggered at any point in the life cycle. Yip, Seaton, & Sellers (2006)
explained that individuals who have not explored or committed to a racial identity may not think
that race is important or feel positive about being a member of one’s racial group. Additionally,
individuals who have explored and are committed to their identity may be expected to espouse
an ideology that emphasizes the uniqueness of the African American experience but is not
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believed. This pattern of racial identity development results in a process of conversion whereby
an event or a series of events causes an individual to rethink one’s racial identity (Yip, Seaton, &
Sellers, 2006). The result of this triggering does not propel individual throughout the stages, but
rather, it enforces the need to develop a new identity.
The psychological Nigrescence is a model that describes the profile of African Americans
in the various phrases of their ethnic identity development without being gender specific (Harper
& Quaye, 2007). The patterns outlined in this model helps African American children and
adolescents develop an understanding of what race means into adulthood (Cross and FhagenSmith (2001). A successful identity development provides individual resolution for many
African American and increased the ancestral persistent. Based on positive racial socialization
practices by parents, family, and the community, the individual the ancestral connection becomes
more salient. According to Cross and Fhagen-Smith (2001), if racial identity is not developed
during adolescence a second pattern of racial identity development can be triggered, resulting in
its maturity during adulthood.
In summary, development of one’s identity is a process that can be ascribed or avowed.
Ascribed identities are personal, social, or cultural identities that are placed on us by others,
while avowed identities are those that we claim for ourselves (Martin & Nakayama, 2010). In
claiming one’s identity contribute to the individual’s strong sense of self and high self-efficacy,
along with confidence in one’s abilities, that may influence ancestral persistence (Kim &
Hargrove, 2013). Thompson (1991) found the biculturality variables were strongly associated
with academic competence and persisting in college.
Cultural identity Development
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According to Moha (2005), cultural identity is the dynamic relationship between
ancestral heritage with all its components (oral traditions, literature, beliefs etc.), and the
language(s) which gives birth to a specific cultural identity. Ibrahim (1990) noted that cultural
identity is multidimensional and focuses on gender; sexual orientation; nationality (culture of
origin); religion; ability/disability status; educational status; social class in both settings (culture
of origin and host culture); family issues such as birth order, structure of the family, power in the
family; the rural, urban, or suburban setting the client comes from and lives in now; and most
importantly, how the client describes his or her identity. Cultural identity is an individual’s sense
of self derived from formal or informal membership in groups that transmit and inculcate
knowledge, beliefs, values, attitudes, traditions, and ways of life. Cultural identity changes over
time and evokes emotions. It is intertwined with power and privilege, affected by close
relationships, and negotiated through communication.
Sue & Sue’s (2013) racial/cultural identity development model presented six-stages of
growth development. The first stage is the conformity stage, in which an individual exhibits a
preference for the dominant cultural value over their own cultural value. In this stage, individuals
tend to downplay and feel negatively about their own cultural group with low salience as part of
their identity. The second stage is the dissonance stage, characterized by questioning or
experiencing shame of ones’ heritage group. The individual often experiences inconsistencies
with beliefs, attitude, and value held by their cultural. In the third and fourth stages, resistance
and immersion, a minority person is likely to feel angry, guilt and shame at the oppression and
racism that they previously tolerated. This stage is marked by an endorsement of minority-held
views and a rejection of the dominant values of society and culture. The final, and fifth, stage is
the introspection stage, in which the individual becomes more “pro-active” and their committed
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to understanding, defining, and discovering their sense of self on a deeper cultural level. The
final integrative awareness stage includes a sense of security and the ability to appreciate aspects
of both their own culture and the dominant culture. Individuals in this stage resolved conflicts
experienced in the earlier stages and have more of a sense of control and flexibility with the
ability to recognize the pros and cons of both cultural group while with trying to eliminate all
forms of oppression.
Here we observe the close relationship between racial and cultural identity. Sue & Sue’s
(2013) cultural identity development model highlights the individual’s attitude towards self, their
race, other minorities, and the dominant group. The effort to develop one’s identity begins with a
neutral, or self-deprecating, attitude and moves into a space of self-conflict. This transition
moves the individual from that deprecating phases to expressing appreciation for the group and
feelings of culturalocentrism, allowing for the development of ancestral persistence. Although
several works on cultural factors and its development are inclusive of gender and race, there are
no explicit links to ancestry and persistence (Tinto, 1975; Hoskins & Goldberg, 2005; Lovitts,
1996; Brill et al., 2014; Geven, Skopek, & Triventi., 2018; Devos & Hyman, 2017, Olive, 2019;
Wang & Burris,1997). However, there are identified higher levels of degree completion among
AA/Black female students than among male students, without the mention of culture or ancestry
(Taylor, & Howard-Hamilton, 1995; Garcia-Retamero, & Lopez-Zafra, 2006; Harper, 2009;
Harper & Quaye, 2007; Kim & Hargrove, 2013; Sinanan, 2012; Margolis & Romero, 1998.
Culturalocentrism can be a natural concept that promotes ancestral persistence among gender.
These two concepts in tandem can strengthen heritage and celebrates the best parts of one’s
historical identity.
CES Professional identity Development
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Professional identity is a unique belief system that separates one profession from another
and is intertwined with ethical practice (Neukrug & Remley, 2009). According to Weinrach,
Thomas & Chan (2001), establishing one’s professional identity also means developing “a core
set of values, beliefs, assumptions about the unique characteristics of one’s selected profession
that differentiates it from other professions” (p. 168). The professional identity of a counselor
educator develops primarily during an individual’s doctoral counselor education and supervision
preparation program (Calley & Hawley, 2008). The process is marked by the “successful
integration of personal attributes and professional training in the context of a professional
community” (Gibson, Dollarhide, & Moss, 2010, p. 23-24). Sweeney (2001) stated,
students in counselor education learn to distinguish themselves from other practitioners
with similar competencies and knowledge, for it is not the competencies and knowledge
that will distinguish them from others but the values and how they share them in
professional actions (p.17).
Hall & Burns (2009) noted, here is where we notice the shift in professional identity, moving the
student’s roles as counseling practitioners to counselor educators: making the paradigm shift
from thinking like a counselor to thinking like an educator, supervisor, researcher, and leader.
The acquisition of one’s professional identity within counselor education can be
described as both a developmental intrapersonal and interpersonal process which co-occurs while
counselor education trainees are conceptualizing their specific roles and tasks within academia
(Gibson et al., 2010). Calley & Hawley (2008) argued that three primary roles emerge within
counselor educators’ professional identity development: (a) teaching and supervision, (b)
research and scholarship, and (c) service. The role of teaching and supervising within the
doctoral preparation program is to employ diverse pedagogical strategies while promoting
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students’ identity development. The role of research and scholarship encourages new frontiers of
knowledge in the counselor education profession. Whether research is basic or applied, it all
provides knowledge to our field. Scholarship can be new work or the reinterpretation of existing
works which also contributes the counselor education development.
Bell al et., (2013) held that professional identity development is central to counseling
professionals’ ethical practice and that doctoral preparation programs are tasked with guiding
future counselor educators in the aforementioned areas. Carlson and colleagues (2006) developed
a conceptual model of professional identity development in counselor education consisting of
seven roles or tasks: (a) program expectations, (b) teaching and supervision, (c) research, (d)
publications, (e) grants and funding, (f) service and conferences, (g) networking, and (h)
professional development. These roles provide a roadmap for professional identity development
and tasks geared at preparation. This interpersonal process develops the professional identity of
counselor education doctoral students by immersing them of the professional community.
Examples of this includes submitting manuscripts for publication, presenting papers at
conferences, and teaching courses Calley & Hawley (2008).
CES programs strive to construct pedagogical experiences to strengthen counselor’s
collective identity (Limberg et al., 2003). This professional uniformity is accomplished through
the process of clear identification of members and their roles (Cashewell, Kleist & Scofield
2009). Developed while the individual is current in their doctoral program, three primary roles,
teaching and supervision, research and scholarship, and service, improve the professional
identity of counselors. Once these roles are developed, an individual’s professional identity can
be considered equal to the therapeutic self (Auxier, Hughes, and Kline, 2003). Additionally, we
see a combination of professional (roles, decisions, ethics) and personal selves (values, morals,
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perceptions) that leads to the strengthen unity, legislation actions, licensure pursuits, universal
communication, and self-advocacy (Auxier, Hughes, and Kline, 2003). The seven roles or tasks
(program expectations, teaching and supervision, research, publications, grants and funding,
service and conferences, networking, and professional development) conceptual model provides
a framework for students to achieve the benefits of identity development.
Although this model is not exclusively for AA/ Black, CES women students, this
transitional task integrates race and gender into its development. The extensive push for
counselor educator identity development, paired with the mandate to undergo multicultural
training aforementioned, makes progress toward a culturally responsive profession (Latz, 2015).
This research study may help narrow the gap between the current discriminatory practices and
inform effective support mechanisms for AA/Black women students to be seen and heard within
their counselor education programs. This also demonstrates that social justice and advocacy are
top-down influences. Consequently, modeling culturally supportive behaviors for future students
and clients alike enhances the counseling field’s economic, democratic, and cultural vibrancy.
Participatory Action Research (PAR): PhotoVoice
A synopsis of the background of the research method enhances understanding of this
study and offers a rationale of its utilization. PhotoVoice, previously known as photo novella, is
a participatory action research method (PAR) Developed by Wang & Burris (1997). PhotoVoice
is a community-based method which challenges the “assumptions about representation and
documentary authorship” by allowing its participants to share their perspectives through taking
photos (Wang & Burris, 1994, p.181). Furthermore, PhotoVoice allows people to document and
discuss their life conditions as they see them. This process of empowerment also enables
community members with little money, power, or status to communicate to policymakers where
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change must occur. Grounded in the principals of empowerment, critical consciousness,
documentary photography, and feminist theory, the participants captured meaningful and
indisputable images, which may influence policy and advocacy efforts (Budig et al., 2018).
PhotoVoice also offered a way for participants to play an active role in this research study.
First used as a method of completing a needs assessment among Yunnan women, photo
novella quickly developed into a tool that has been utilized with the goals of allowing and
engaging participants to share their situations, their strengths, and their contributions to changes
in consciousness (Wang & Burris, 1994). Since then, PhotoVoice has increased situational
awareness, informed policy, and given new meaning to individual lives, thus rebalancing the role
of power (Budig et al., 2018; Wang & Burris, 1997). PhotoVoice is systematic technique to data
collection and can also be beneficial to the participants as well as the researcher (Harding, 1998).
PhotoVoice is used as a qualitative research method and engages participants in amplifying their
voices, surroundings, and self-perceptions (Budig et al., 2018).
Hermeneutical Phenomenology
Hermeneutic phenomenology is a research method used in qualitative research in
education and other human sciences. According to Heidegger (1992), hermeneutical
phenomenology is the research of the meaning of the Being as a fundamental ontology. In
researching lived experience, Max van Manen (1990) developed the hermeneuticphenomenological approach into ra esearch method. He defined hermeneutics and
phenomenology as a “human science approaches which are rooted in philosophy” (pp. 8-9)
which is why it is imperative that one know something of these philosophic traditions before
attempting to use them (van Manen, 1990). He emphasized that this did not mean that one must
become a professional philosopher in order to use the approaches, but, rather, “it is sufficient to
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be able to articulate the epistemological or theoretical implications of doing phenomenology and
hermeneutics” (van Manen, 1990, pp. 8-9).
Summary
This literature review demonstrated how the most prominent approaches to
conceptualizing and assessing ethnic and racial identity focus on how persons of color develop
attitudes and beliefs about the meaning of their origin identities. The models of identity
formations do not specify gender, but rather, offer a multifaceted negotiation process that
questions one’s present, past, and future. Throughout different identity states and their
development, ancestral heritage leading to persistence is not present in the current literature.
Nevertheless, biculturality and other distinctive internal coping variables were strongly
associated with academic competence and persisting. The isolation of ancestral heritage across
varying measures of the academic experience will add to the understanding of AA/Black
women’s persistence. Considering these student’s ancestral heritage may offer a capricious value
and perhaps even appreciation for their persistent ideology grounded in ancestry (Cokley, 1999).
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CHAPTER THREE: METHODOLOGY
Introduction
This chapter will discuss the methodological baseline for exploring the study and outline
how ancestral persistence data was gathered. Beginning with a description of the hermeneutical
phenomenology design, a comprehensive view of this study’s corresponding research design is
considered. The two frameworks, Critical Race Feminism (CRF) and Resilience Theory, ground
this study and illuminate the research problem and research question. The intended role of the
researcher and methods of data collection are discussed, as well as procedures for analysis and
generation of theoretical codes. Epistemological considerations are interwoven throughout the
research design. The terms epoche and bracketing techniques will also be addressed as ways to
manage biases, understandings, and assumptions.
Research Design
A study’s research design includes the collection, analysis, writing, and the
conceptualization of the data (Creswell & Poth, 2018). The research design of this study is
rooted in the hermeneutics phenomenology method, which “prides itself on being aware of its
own presuppositions and those of others that are brought to bear on data to be interpreted”
(Brenneman, & Yarian, 1982, p. 124). Both hermeneutics and phenomenology have been
defined in different ways, but for the purposes of this study, hermeneutics is the “art and science
of interpretation” (Ezzy, 2002, p. 24), and phenomenology is the study of the essence of a
phenomenon as it presents itself in lived experience in the world (Crotty, 1998). The rationale for
utilizing hermeneutic phenomenology is to employ the process of interpreting and describing
human experience to understand the central nature of that experience (Tan et al., 2009). The use
of phenomenological hermeneutic method provides an empathic understanding of ancestral
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experiences before making any comparisons or drawing any inferences. This method seeks to
gain access to the participant’s ancestral persistence experiences in as pure a form as possible.
Research Purpose
This research had two purposes. The first purpose was to conduct a sound study and
contribute to the academic literature. The second purpose was to investigate the academic
persistent proffered by ancestral heritage. There is an undeniable reality and set of characteristics
that embody the experiences of AA/Black women that are often ignored, under-addressed,
overgeneralized, or demonized in traditional literature (Collins, 1990). To unravel the
experiences and potential ancestral heritage, this study elicited information from AA/Black
women. Persistence was assessed by listening to the experiences of the participants. This
research adds to the body of literature that rejects the negative stereotypes, images, and messages
that have historically been applied to AA/Black women in the United States. Through the
intentional selection of the research methodology, this research aimed to give the participants in
the study a platform to telling their own story and encapsulating their legacy. The primary
research question which drove the study was: what role, if at all, did ancestral heritage play in
influencing the successful completion of your doctoral degree and how is ancestral knowledge
on persistence acquired and transmitted?
Research Plan
The research plan began with the consideration of relevant and research-specific criteria
to obtain purposeful sampling. The aim of the plan was to precisely capture and illuminate
ancestral discoveries towards persistence. Using multiple data collection points, including
subjective observation, semi-structured interviews, photographs, and a focus group, the
researcher searched for “codable moments” (Boyatzis, 1998; Giorgi & Giorgi, 2003). To obtain
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this information, the researcher functioned in two roles. The first role was as principal
investigator, who’s responsibility it was to conduct this research. The second role was as
participant, also known as a co-researcher (Budig et al., 2018). Each participant in the study also
functioned in two roles: co-researchers and “conception of insider,” (Moustakas, 1994, p. 109),
also referred to as inquirers from the inside.
This qualitative structure served as the base of the social constructionism concept which
captured the stories of the participants (Schwandt, 2007). This method was credited for
sequestering the participants’ lived experiences in a way that a quantitative approach was not
able to (Yuksel & Yildrim, 2015). According to Creswell (2012), a phenomenological study is
defined as the search for “the meaning for several individuals of their lived experiences of a
concept or a phenomenon” (p. 57). This meaning is rooted in the social constructionism concept,
which Schwandt (2007) noted, “focuses more on the social process and interaction” (p. 39).
Crotty (1998) pointed out that constructionism proposes that truth and meaning are
neither objectives, nor are they inherent in objects; rather, truth and meaning are constructed by
the individual who experienced it. Schwandt (2007) asserted this truth, which is constructed or
made through an active process, is not universal. Acting in the role of the phenomenologists
here, the researcher’s goal was to describe the essence of each participant’s experience, looking
for common ancestral features and meanings they assigned. Hence, the phenomenal experiences
were not theories to be tested, but rather a tradition of research application that honored the
individual’s conscious perspectives and meanings (Van Manen, 1990).
PhotoVoice
PhotoVoice is a community and participatory action research methodology (Wang and
Burris, 1997). Harding (1998) noted that PhotoVoice aims to revolutionize the exclusionary
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nature or effects of modern expertise or knowledge that rely on strict distinctions between those
who know (expert/researchers) and those who are the recipients of knowledge
(community/participants). PhotoVoice gives voice to individuals (AA/Black CES women
graduates in this case) through individual interview or focus group discussions. PhotoVoice has
been proven suitable for both forms of data collection to document and reflect the reality of it
subjects. Its flexible process empowers its participants to express their views and represent their
narratives through photographs. In combination, individual and small group interviews helped to
facilitate the expression of the meaning selected behind each photo.
Individual Interviews
This study used open-ended questions developed by the researcher to capture the
thoughts, beliefs, feelings, and ideas, associated with participants’ ancestral discoveries towards
persistence. Data was collected via a semi-structured interview which addressed individual
encounters. The participants were given the option to provide information during focus group or
during an individual session. For the participants who selected the individual interview there are
given structured time to address the open-ended questions. Corbin & Straus (2015) indicated that
semi-structured interviews enable researchers to maintain consistency over the concepts that are
covered. Outside of the research question, this study allowed the researcher to follow the data by
investigating new concepts as they arise. In this way, the full sample was not predetermined and
thus a greater variation of data is projected (Corbin & Strauss, 2008). The research question was:
“What role, if at all, did ancestral heritage play in influencing the successful completion of your
doctoral degree and how was ancestral knowledge on persistence acquired, and how was it
transmitted?” In addition to answering the research question, the participants were asked to
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provide a photograph depicting their ancestral persistence and a summary to explicate meaning
behind the photo.
Focus Group
A focus group was included to increase the study’s richness. Focus groups can reveal a
wealth of detailed information and deep insight as the spoken qualitative answers have more
depth and nuance. Therefore, focus groups get closer to what participants are really thinking and
feeling. Johnson & Johnson (1997) revealed that it takes listening to the opinions of others in a
small and safe group setting before participants form thoughts and opinions. In this study, the
homogeneity of the focus group was key to maximizing ancestral disclosure among the focus
group participants. The focus group was carefully crafted to create an accepting environment to
put the participants at ease, allowing then to thoughtfully answer the research question. The
semi-structured interview questions flowed naturally to allow for ancestral discoveries towards
persistence. The experiences of the participants and the connection made between their ancestral
heritage and persistence was brought to life through PhotoVoice activity. Each member of the
group was asked to provide a photograph depicting their ancestral persistence and a summary to
explicate meaning behind the photo.
Critical Race Feminism (CRF)
An expansion of Critical Race Theory (CRT), Critical Race Feminism (CRF) is a
theoretical framework that focuses on the legal status and rights of women of color around the
world (Rankin-Wright, Hylton, 2020; & Norman, 2020). Delgado (1995a) and other prominent
scholars developed these frameworks out of the devastation of the civil rights movement and
landmark court cases such as Brown vs. Board and Plessy vs. Ferguson, among other social and
legal issues oppression (Bell, 1995; Evans-Winters & Esposito, 2010; Wing 1997b, 2003).
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Critical race feminism poses fundamental questions to identify and theorize women’s issues to
formulate relevant solutions. One question challenges macro and micro change: What can a
focused theoretical framework do to benefit the conditions of women of color (WOC)? The goal
is to move women of color from a position of being stalled at the bottom of society,
economically, socially, and politically, to their rightful place of equality (Rankin-Wright, Hylton
& Norman, 2020).
Critical race feminism was applicable to this study because it opposes the dominant
ideology that promotes inequity of sexual and racial discrimination. Critical race feminism and
its contributors introduced the notion of intersectionality into legal discourse; the concept is now
broadly applied in several disciplines (Crenshaw, 1989). Intersectionality here refers to the
overlapping and interdependent systems of discrimination or disadvantage discussed above.
To fully understand AA/Black women and their identities, an exploration of how these
identities intersect is warranted. This exploration takes place using the interconnected nature of
social categorizations, specifically, the intersectionality of race, and gender. Critical race
feminism is helpful to this study because of the researcher’s interest in examining the AA/Black
woman from a holistic point of view. This framework examines markers of AA/Black women
such as nationality, color, class, sexual orientation, religion, age, disability, language, minority,
marital, and parenthood status. Adding ancestral heritage is a benefit this research study
provides. Matsuda (1990) developed the notion of multiple consciousnesses to describe how
women of color may view the world based upon their several identities. The contribution of the
AA/Black women’s ancestral heritage may bolster their self-efficacy regarding their
multicultural competence (Constantine, 2002).
Resilience Theory
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The word resilience originates from the Latin verb resilience, or “to leap back,” and is
defined in the Oxford Dictionary of English as being “able to withstand or recover quickly from
difficult conditions” (p. 119). Rutter (2006) further characterized the term resilience as the
finding that some individuals have a relatively good psychological outcome despite suffering risk
experiences that would be expected to bring about serious sequelae. Resilience theory is a
conceptual framework that utilizes a strengths-based approach to understand why some youth
grow up to be healthy adults despite risk exposure to individual development (Masten et al.,
2007; Zimmerman, 2013). Resiliency theory focuses on positive contextual, social, and
individual variables, or promotive factors, that interfere with or disrupt developmental
trajectories (Zimmerman, 2013). This theory seeks to uncover why some individuals can
withstand, or even thrive on, the pressure they experience in their lives.
Resilience theory is useful for considering how certain factors may promote positive
ancestral heritage maturity. Past research findings suggest that connecting to personal values can
help people be more resilient in the face of stress (ACA, 2014). One example provided by
Patterson & Kelleher of Resilient School Leaders (2005) states, the process of “privately
clarifying, publicly articulating, and consciously acting on” core values is a great source of
strength in helping them face adversity and emerge stronger than before” (p. 51). In line with this
claim, affirmations of personal values have been found to attend to perceptions of threat
(Sherman & Cohen, 2002; Steele, 1988), reduce rumination after failure (Koole, et al., 1999),
and reduce defensive responses to threatening information (Sherman, Nelson, & Steele, 2000).
Critical race feminism fit into the theoretical framework of this study because of its focus
on the AA/ Black woman experience. This is accomplished primary through storytelling to
understand the whole person. The link between Critical ace feminism and Resilience Theory
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connected to the coping strategies of AA/Black women. The story-telling element embedded in
critical race feminism served to share lessons that encourage AA/Black women to go beyond
their original levels of functioning.
Participants
The sample pool for this study were deliberately narrowed based on several key criterion
for this research. This work was specific to individuals who biologically identified as a African
American /Black woman (AA/Black), and who successfully completed a Ph.D. in Counseling
Education Supervision (CES) program accredited by CACREP. Inherent in the nature of the
study the participant age was relevant to offer retrospective substance to the study, thus
excluding individuals younger than 18 years of age. These three minimum criteria left the
participant sample open to a variety of ethnicities and cultural subsets to enhance
generalizability, while the applicable conclusion could be used to signify persistence among
future AA/Black CES students. A more detailed description of the participants is presented in
Chapter Four (Table 1). Seven to fourteen participants were an ideal range to meet data
saturation. Nine participants in total expressed interest in this study. Due to unmet criteria and
scheduling the total participants for this study capped at saturation mark seven (N=7)
participants.
The study’s participants were gained by criterion sampling and snowball sampling (Hays
& Singh, 201; Goodman, 1961). These strategies worked together to establish a boundary for the
collection of data and promote quality assurance, while using participant’s relationships with one
another to identify and grow the sample. (Huberman & Miles, 1994). The women who received
the announcement and expressed interest in the study was screen using the criterion sampling
method to confirm their acceptance into the study. Criterion sampling entails the deliberate
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selection of persons who meet a set of inclusion criteria and who are willing to share their lived
experiences with the phenomenon of interest (Huberman & Miles, 1994; Creswell, 2013). From
this pool, participants were asked to identify other women who met the criteria and might be
interested in participating in this study; this action created the snowball effect (Appendix E).
Snowball sampling, also called chain or network sampling, is often referred to as a natural fit for
a convenience sampling strategy (Hays & Singh, 2011). The purpose of utilizing this recruiting
method was to increase the potential of obtaining participants from the specific profession, where
participants are hard to find.
Recruitment
Former CES doctoral graduates was recruited from CACREP-accredited counseling
programs for their retrospective experience relating to ancestral persistence. The recruitment
process began with the dissemination of a recruitment letter with a general invitation from the
researcher (see Appendix D). The letter was saturated across several university announcement
platforms, such as Walden University, to call attention to this study. The letter was also shared
on several social media sites, such as Facebook, to increase the study’s visibility. The researcher
used the CACREP’s school directory as a gateway to be identifying accredited universities.
Starting in alphabetical order, the researcher accessed universities’ counselor education and
supervision program’s web pages to pinpoint AA/Black faculty members from their display
pictures. The email addresses of potential participants were acquired, and a personalized email
was sent to their inbox.
Data Collection
Participants responding to the recruitment letter were asked to partake in a screening
survey, to participate an individual interview or in a focus group, and to engage in a PhotoVoice
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activity. From each point of data collection members were offered the opportunity to follow-up
and conduct member checks for validity. The rationale for these multiple information entrances
was to create an overlap of potential themes and maximized trustworthiness from these
triangulated sources (Hays & Singh, 2018). By using these five methods of data collection,
validity through saturation and thick content depth was enhanced (Corbin & Strauss, 2008).
At the time of data collection participants were met with a standard greeting and a script
was read at the beginning of each individual interviews and at the beginning of the focus group.
This script detailed the proceedings of data collection, confidentiality, and asked for a verbal
acknowledgement of the participant’s right to withdraw at any time during this study. Interview
questions (see Appendix B) were divided into sections to explore the lived experiences
associated with ancestral influences and persistence. This semi-structure format was utilized for
both data gathering modalities, individual interview or focus group. The sections were divided to
paint a broad picture of the phenomenon being studied within narrow segments. The exploration
of the participant’s narrative and visual data (PhotoVoice) relied heavily on meaning the
participants assign to their lived experiences. Thus, this form of questioning was used to further
enhanced data coding as it narrowed the scope of clarification during the member checking
process.
Individual Interview
The individual interview is a valuable method of gaining insight into people’s
perceptions. From their understandings and experiences of a given phenomenon individual
interviews can contribute to in-depth data collection (Lambert & Loiselle, 2008). The one-to-one
interview is a commonly used research data collection method and was selected by four of the
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study’s participants (N=4). The individual interviews were gapped at this point when data
saturation was met.
Focus Group
Focus groups have their roots in business management, marketing, and sociology (Hays
& Singh, 2012). It was not until the 1970’s that the field of public health and the counseling
profession integrated this format into their practice (Wilkinson, 2003). Focus groups, also known
as group interviews, facilitate group discussions that possess elements of both individual
interviews and participant observation (Bloomberg & Volpe, 2016). The objective of the focus
group in this study was to uncover routes that underlie views related to ancestral heritage in order
to discover processes or actions of persistence. Another unique element the focus group offers is
the opportunity to generate memories from the interactions among participants who shared a
common experience or perspective (Bloomberg & Volpe, 2016; McLeod, 2011).
From the screening survey, six participants selected the focus group as their preferred
information dissemination port (see Appendix F). After the screening process was completed,
two participants were filtered out of the study. Because of this, the focus group was reduced to
four members, however, due to a scheduling conflict, one participant dropped out, reducing the
group to three (N=3). The focus group session moved forward as a smaller size was
recommended to enhance the facilitation of richer conversations and simplifying the process of
meaning making (Becker et al., 2014). The focus group was designed as one focus group session,
but one member check email was distributed to participants to follow-up on their thoughts and
experience. This method was highly recommended for this type of study because of its ability to
accentuate members’ differences and similarities, thus resulting in a richer quality of information
from differences of experiences and perspectives (Lambert & Loiselle, 2008).
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Using the access link provided, both pools of participants were asked to complete a
screening survey. The screening survey included general demographic information to enhance
the quality of the data. One example of a screening question was: “What is your age range and
how do you identify your race?” The information was used to support the three criteria of the
study. Following the filtering process, participants were accepted into the study, and the
researcher delivered an informed consent via email (see Appendix C). This document included a
comprehensive overview of the study, its procedure, methods, and confidentiality. After all
participants returned the inform consent, an acceptance/denied ‘thank you’ email was returned,
which asked participants to select a date and time for their individual interview or focus group
(Appendix D-E). This email also provided information about the PhotoVoice prompt, which
asked for a short descriptive narrative of their selected photograph. The goal was for the
participant to delineate meaning from the picture and to follow writing prompts as a suggested
aid to their description. The prompts were:
1. If I could give this picture a title, what would it be? Explain.
2. Why did I choose to take this picture to represent my ancestral persistence?
3. How do the items in the photograph represent/symbolize my ancestral persistence?
Data Collection: Individual and Group
Data collection procedure for both the individual (Appendix F) and focus group
(Appendix G) segments began with a pre-generated script. The semi-structured, open-ended
questions were used to ascertain the ancestral perspective from each participant. Conversational
pauses were strategically placed after each question for reflections and meaning making (Van
Manen,1990; Salmons, 2014). The interviews and focus group took place via Zoom because of
its ability to transcribe, record both visual and audio forms. An additional recording device

72
application, “voice-memo,” was used as a secondary data file. This second recording was used as
an alternate verification procedure to increase reliability in transcription with its “speech-to-text”
feature. Participants in the individual interview were scheduled to meet for one hour at their
convenience. Participants for the focus group were given a predetermined date and time of when
the 90-minute session would take place. For both mediums, information was gathered by
listening with a conscious and deliberate intention of opening self to any phenomenon which
surfaced (Moustakas p. 92, 1994). The nature of this study was voluntary, and participants were
free to not respond to any inquiry or to withdraw altogether from the study at any point.
Bracketing
For Husserl (1931), the key to the study of a phenomenon is a consciousness and
intentional grasping of the ultimate essence of the unique experience. He theorized that
phenomenological reduction is the process of setting aside all previous habits of thought. The
aim was for the researcher to “see through and break down the mental barriers which these habits
have set along the horizons of our thinking … to learn to see what stands before our eyes” (p.
43). This is the process of “bracketing,” which was created to remove distortion of perception by
enabling a refraining from judgment.
Epoche, the Greek for “withholding” or “suspension,” is another form of safeguarding
research from beliefs so that pure phenomenological description can proceed. The
phenomenological epoche is also known as an “reduction.” In reduction, the existence of the
world is between brackets. This process works in two ways: it reduces prejudice about concepts
and leads us back to the things themselves Husserl (1931). By engaging in reduction, the natural
attitude regresses allowing for the reflective state of mind to be more conscious thus promoting
access to the rigorous science (Spiegelberg 1984). Through the practice of epoche as described
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by Moustakas (1994), I engaged in a reflective-meditative process that entailed the labeling,
writing out, reviewing, and subsequent letting go of whatever colored the experience or guided
this work. Special focus was placed on consciously blocking out anything that was put in my
mind by science, society, government, or other people, to gain a sense of “philosophical
solitude” (Moustakas, 1994). This state of mind allowed the researcher to engage in authentic
encounters more fully with the participants (and the world). The state of mind was evidenced by
the researcher’s openness, receptiveness, and willingness to uncover the nature and essence of
experience as it presents itself (Creswell, 2012).
Hand-written field notes were kept that detailed observational nuances, emotional
outpouring, nonverbal cues, points of emphasis, and any thoughts that the researcher had
(Savard, 2007). Excerpts from the hand-written notes were added as an addendum to the
participants’ transcripts for validation. Permission was requested from the participants to use
telephone calls or e-mails in the member checking process to enhance, clarify, or improved
understanding, stemming from memos. The process of pre-reflection, reflection, and reduction
will be discussed further in the following section on data analysis (Moustakas, 1994).
Data Analysis
The data analysis for this study was undergirded with the phenomenological reduction, or
epoche, to discern everything we take for granted as a phenomenon (Moustakas, 1994). The data
analysis was informed by the constant comparative method in line with Critical race feminism
Each participant’s interview and focus group audio was transcribed and employed the process of
Horizontalization. In this process, I examined the content for descriptive examples that pertain to
the ancestral phenomenal experience in question (Van Manen, 1990). To do this with the fidelity
of the epoche tradition, I transitioned from an ordinary, straightforward attitude (natural attitude)
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into a conscious and reflective attitude to allow access to the rigorous science. The researcher
focused on the intuition of essences and intuition of the eidos of the study (Juntunen, 1986;
Natason, 1973)
The rationale for the delineated process of coding, re-coding and reduction of the data
was to refine the data into categories using this iterative design strategy. An appraisal process
was utilized to keep track of data and emerging understandings. The researcher used sticky notes,
research logs, reflective journals, and cataloging systems in Microsoft Word documents and
Excel spreadsheets. The researcher studied the relationships between each theme(s) to seek
understanding of the data and made links between the findings as outlined by Moustakas’
Hermeneutical Phenomenology (1994).
The coded, synthesized data went through a validating phase to ensure the themes
corresponded with the overall description of the potential phenomenal experience. This action
was performed by a post-graduate research team, who asked and answered the following
questions: (1) Are the themes expressed explicitly in the complete transcription? (2) Are the
themes compatible if not explicitly expressed?” (Moustakas, 1994). If the themes did not meet
the above criteria or were not explicit or compatible, they were considered irrelevant to the
participants' experience and were deleted by the primary researcher. This step was completed for
each participant and included all forms of data collected (Van Manen, 1990). The produced and
organized codes are listed in Appendix I.
Confidentiality
To protect the personal and sensitive nature of the data being gathered, the original data
was analyzed and stored. I safeguarded it by using electronic password protection and encryption
software. This process also included, but was not limited to, using HIPAA compliant video
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software to increase the security of the live interviews and focus group. All paper documents
associated with the research information were locked in a filing cabinet housed in a locked
office. Only the investigator, faculty advisor, and research team were granted access to it. In
addition to ensuring full knowledge and consent, the study participants were informed of their
rights to review and revoke their information at any time prior to the analysis of data. Once the
study was completed, participation information was destroyed.
Role of the Researcher
The researcher functioned in dual roles, as the primary researcher and as a participant,
also known as a co-researcher (Budig et al., 2018). The multiple roles of the qualitative research
were achieved through a reflective cycle, whereby researcher/ co-researcher collect, observe, and
analyze data (Creswell, 2009). Because the study included PhotoVoice research, the researcher/
co-researcher’s involvement with participants introduced a range of personal and ethical issues to
the research process. Nevertheless, Creswell (2009), described the role of the researcher is a key
instrument, as it is his or her primary responsibility to collect, the participants’ behaviors, and
interview data.
The researcher of this study is a doctoral candidate enrolled in a CACREP accredited
counselor education and supervision program. The interest in this study was not only to earn a
doctoral degree, but one of personal interest, which inevitably produced biases. These specific
forms of biases, with the potential to compromise objectivity, were bracketed. Additionally, the
researcher had an intimate understanding of the intersectionality of race and gender, as she met
these criteria. While this may have posed a threat to objectivity, it also added significant
authentication, which led to the richness of data gathered. Keen attention was paid to the ever
shifting and permeable social location of the researchers’ dispositions (Naples, 1996). Limited
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“biases, dispositions, and assumptions” surfaced to incite researcher biases. These arrivals were
eliminated by copious analytics and kept away from the interviews and the data analysis process
(Merriam & Grenier, 2009, p. 219; Moustakas, p. 73,1994; Morrow, 2005; Zhou, & Okahana,
2019).
Because of the demographic diversity found among the study participants, intentional
consideration was given to the use of colloquialism and terminologies to ensure definitions were
correctly associated with the participants’ meaning and not the researcher/ co-researcher’s ideas
onto their voice (Merriam & Tisdell, 2016). This discernment honored the participant’s
experiences.
Validity and Reliability
The qualitative research consisted of the following criteria: credibility, member checking,
triangulation, and trustworthiness (Schwandt, 2007; Denzin, 1978). This study achieved all four
of these pillars. Each of the criteria allowed for prolonged engagement with the data and
contributed to the overall quality and rigor of the study.
Validity and Reliability
The collected data and its validity were ensured by audio-recorded interviews. Each
participant was offered the opportunity to review their narrative to confirm the software’s
translation. This was done to ensure accuracy and heightened reliability. This study used openended questions developed by the researcher to capture all thoughts, beliefs, feelings, and ideas,
associated with the participants’ ancestral discoveries towards persistence.
Credibility
The foundational premise of credibility seeks to establish the qualitative findings as
plausible and accurate to the participants of the study. This was executed in this study by using
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the two trustworthiness strategies of epoche and member checking (Lincoln & Guba, 1985).
Throughout the investigation, the epoche process tackled subjectivity and member checks
ensured that participants’ experiences were accurately described. Achieving these critical
techniques led to the dependability of the study. The researcher also conducted audit trails to
provide physical evidence of the research activities and to adhere to the professional and ethical
obligation associated with systematic research records (Hays & Singh, 2012). Audit trails
included documents such as a timeline of research activities, personal journal, participant
informed consent, demographic and contact summary sheets, interview transcriptions, and all
documents (physical and electronic) drafts relevant to the data analysis process (see Appendix
L).
Member Checking
Member checking, also known as respondent validation, refers to the process of
authenticating the phenomenological data (i.e., interview transcripts and identified themes)
gathered during the study (Maxwell, 2020). This process invited the participants to conduct a
critical review and to provide feedback as to whether their account was accurately captured
(Hays & Singh, 2012). Because the study focused on detaining participants’ experiences in
connection to their ancestral persistence, it was important to petition their feedback. In this study,
only the preliminary findings from data analysis were provided to the participants via email for
their review as in alignment with Creswell’s (2013) approach. This procedure of member
checking ameliorated the ethical practice of research (Schwandt, 2007). After every round of
interviews and the focus group, summary time was allotted to validate the information gathered.
If the meaning was not accurately captured all necessary revisions were made at that time
(Saldana, 2016).
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Triangulation
Triangulation is the process of finding evidence of corroboration between multiple data
sources. In this study, sources included the screening survey, individual interview, and focus
group (Denzin, 1978; Creswell & Poth, 2016). The triangulation provided validity for the study
findings through the inclusion of multiple participant quotations from multiple, different
participants to substantiate each finding (Creswell & Poth, 2016, p. 260). Other ways
triangulation was augmented within this study was found in the photographs participants
provided, the researcher’s reflexivity, focus groups, multiple rounds of member checks, audit
trail, and the independent code analysis team.
Trustworthiness
The researcher utilized procedures of, epoche, member checking, cross-checking
resynthesized information, triangulation, and reflexive journaling as trustworthiness procedures
during the data analysis process. To further certify trustworthiness in this study, validity within
data analysis was ensured. Creswell (2007) suggested this, “validates the accuracy of the account
using one or more of the procedures ...such as member checking, triangulating sources of data or
using peer or external auditors of the accounts” (p. 46). In the final phase of trustworthiness, the
researcher consulted an expert with experience in qualitative research to ensure the study’s
format followed the protocols of data gathering and analysis.
Ethical Considerations
Ethical consideration began before the genesis of this study. The objectives were to
acknowledge all potential harm and to plan a course of action to minimize or prevent it
altogether. The following ten points outlined by Bryman and Bell (2007) represent the key
principles considered before the beginning of this study:
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1. Research participants should not be subjected to harm in any way whatsoever.
2. Respect for the dignity of research participants should be prioritized.
3. Full consent should be obtained from the participants prior to the study.
4. The protection of the privacy of research participants has to be ensured.
5. An adequate level of confidentiality of the research data should be ensured.
6. The anonymity of individuals and organizations participating in the research has to be
ensured.
7. Any deception or exaggeration about the aims and objectives of the research must be
avoided.
8. Affiliations in any form, sources of funding, as well as any possible conflicts of interests
must be declared.
9. Any type of communication concerning the research should be done with honesty and
transparency.
10. Any type of misleading information, as well as the representation of primary data
findings in a biased way, must be avoided.
Following this, the approval of the study was sought and granted by the Institutional Review
Board (IRB) at the researcher’s university to protect the participant’s rights and welfare. With
the IRB endorsement, participants were solicited, were informed of the study, and were inquired
to sign a consent form before proceeding with the study. A variety of inclusion criteria (i.e.,
experience stemming from a CACREP-accredited CES doctoral program), as well as exclusion
criteria (i.e., gender specificity), was used to carefully select participants for this study. Each of
these inclusion and exclusion criterion was intentional for the success of the study. Participants
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were adults aged 18 or older for the Institutional Review Board (IRB) proposal process –
moreover, minors were not of specific interest in the study.
The three consents covered their participation in the individual interview, focus group, and
permission to share their photograph(s) in the published study. Details about the study were
shared in writing (electronically) and verbally. Participants were informed of their right to
confidentiality and their ability to withdraw from the study at any time without repercussion. In
anticipation that this study may have triggered hidden emotions or thoughts when revisiting the
emotional components of one’s ancestral heritage and the overall experiences of the CES
program, debrief sessions and therapeutic services were offered to each participant.
Chapter Summary
This chapter delivered an explanatory account of the research design and the specific steps
used to analyze the data collected. Proven, research-based protocols were discussed that guided
each phase of the research process. In the interest of transparency, the researcher’s statement
about her positionality sought to preserve the integrity of the study. Descriptions of the research
process aimed to remain respectful throughout the capturing of the participant’s voices; this was
reinforced by efforts to minimize ethical concerns. The next chapter will detail how the data was
analyzed and will provide both a written and graphic summary of the results.
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CHAPTER FOUR: FINDINGS
Introduction
Chapter Four introduces the participants and provides a brief biographical profile of the
seven African American women CES professionals who participated in this study. The
participants’ profiles are depicted in a graph for side-by-side comparison. The results of the
individual interviews and the focus group produced themes about the participants ancestral
heritage associated with their persistence is presented. The purpose of this study was to identify
the AA/Black women ancestral heritage that contributes to their successful persistence in a CES
program that is accredited by CACREP. The research question for this study was: “What role, if
at all, did ancestral heritage play in influencing the successful completion of your doctoral
degree and how was ancestral knowledge on persistence acquired and how was it transmitted?”
The goal of the research was to identify any distinguishable crescendos in the lived experiences
of African American /Black women CES post-graduates that are prescriptive for future
AA/Black students. Once the consent form was signed and returned, the individual interviews
and focus group began and there are the findings.
Participant Profiles
Once the research announcement was made, participants expressed interest in the study.
The acceptance/ rejection ‘thank you letter,’ consent form, and scheduling emails were sent
shortly thereafter. For this study, screening data was collected from nine participants done using
the Google forms application. During the filtering phase, seven out of the nine participants were
invited to partake in the study, using their preferred information collecting medium (individual or
focus group). All data was gathered during April 2021, using video, audio, and transcription
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recording features on the Zoom platform. Microsoft’s speech-to-text software was used as a
back-up application.
All data gathering procedures were recorded (with participants’ approval) and transcribed
to allow for a detailed thematic analysis. The participants’ transcripts were sent to the
participants for member checking. Saturation of data was reached; therefore, seven interviews
were deemed sufficient as no new narratives emerged and the screening survey portal was
closed. A pseudonym was then assigned to each participant and their data was stored on a
password-protected computer with identifying information stored separately. A total of seven
participants shared their ancestral heritage, contributing to their successful persistence.
All participants were women with doctoral degrees accredited by CACREP in counselor
education. Three of these women identified as Black and four identified as African American.
Five of the seven women ranged between ages 35-44, and the remaining two ranged between 4554. Five of the participants identified as mothers. All participants were licensed professionals
with diverse portfolios and specialties, functioning both in and out of the CES professorate. All
participants expressed excitement about the study, and several acknowledged that being an AA/
Black woman was a blessing, and such studies serve to encourage and reshape the negative
prevailing narrative of the group. The pseudonyms given were Dr. Amaryllis, Dr. Ros, Dr.
Heliconia, Dr. Salvia Splendens, Dr. Plumeria, Dr. Protea, and Dr. Anthurium. A detailed
description of the interview participants follows.
Dr. Amaryllis was married and a proud mother. She was in the 35-44 age range. She
hailed from a long line of successful women. She described earning her doctoral degree before
her mother earner her doctor degree to highlight the persistence of her mother. Her family was
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linked to the United States military. Dr. Amaryllis is a licensed professional currently teaching at
a Predominantly White Institution (PWI).
Dr. Lotus was married and a grateful mother. She was in the 45-54 age range. Lotus was
a licensed professional and business owner, also currently teaching at a PWI.
Dr. Plumeria was in the 35-44 age range and described herself as a bonus mother. She
attended a HBCU for her undergraduate degree and master’s degree. Dr. Plumeria earned her
CES degree at a PWI. Her family originated from the Southeastern part of the United States and
relocated to the Northeastern region of the country, where she was born. She described herself as
a servant-leader and added that she was taught to have this mindset by watching her maternal and
paternal grandparents. Dr. Plumeria recalled examples of persistence directly linked to her
ancestral family modeling of perseverance. She is a counselor educator who actively works to
advocate for students and client on micro and macro levels.
Dr. Heliconia was a mother in the 35-44 age range. She attended PWIs for her
undergraduate degree and continued at a PWI for her terminal degree. Dr. Heliconia and her
family hails from the East Coast. She is an experience counselor educator. Dr. Heliconia was a
community advocate for both the counselor educator and school counseling field. She
encouraged students and peers to achieve upward mobility.
Dr. Salvia Splendens is married and is in the 45-54 age range. She earned her CES degree
at a PWI and was the second person in her family to earn a Ph.D. Salvia Splendens was born and
raised in Minnesota. She holds several professional accolades. Dr. Splendens is a counselor
educator, a sex therapist, and a Christian counselor. She utilizes her specialties to heal individual
and systematic hurts stemming from sexual trauma and beyond. Dr. Splendens works to support
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AA/Black individuals and the world to be sexually whole and to live their lives the best way they
can with the least amount of distress.
Dr. Protea is married and is in the 35-44 age range. She is a mother of four children, ages
18, 8, 8, and 3. Dr. Protea’s family is from Louisiana. Her grandmother was the first person from
that area to join the military. She also mentioned both her mother and grandmother earned their
master’s degree while balancing life’s necessities. Dr. Protea has a mental health license, owns a
private practice and a non-profit. organization
Dr. Anthurium is in the 35-44 age range and is an involved mother of three. She is wellconnected in the counselor educator field, in her church, in sorority, and she also works in
several leadership positions. She attended PWIs for her entire academic journey.
Table 1
Participant Profiles
Dr.
Age
Pseudonym range

Firstgeneration?

CES
Year range
Teaching degree
status
completion

Clinically
licensed

Dr.
Amaryllis

35–44

Yes

Active

5-6

Yes

Dr. Lotus

45–54

Yes

Active

9-10

Yes

Dr.
Plumeria

35–44

Yes

Active

5-6

Yes

Dr.
Heliconia

45–54

Yes

Active

3-4

Yes

Dr. Salvia
Splendens

55–60

No

Active

5-6

Yes
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Dr. Protea

35–44

Yes

Active

5-6

Yes

Dr.
Anthurium

35-44

Yes

Active

3-4

Yes

To understand persistence as an inheritance from the participant’s ancestors, the question was
asked: “What role, if at all, did ancestral heritage play in influencing the successful completion
of your doctoral degree?” The participants from both the focus group and the individual
interviews were encouraged to openly answer the questions as thoroughly as they desire and to
provide illustrations to deepen their meaning. A safe place was created in which the essence of
the participants’ stories and experiences could be easily determined. Commonalities from the
participants’ responses suggested a link between their ancestral heritage associated with their
persistence. The primary themes that emerged were inherited persistence, family persistence,
ancestral persistence (part of sense-of-self,) legacy trail, and advice to persist.
Themes
The analysis of the collected data was guided by the Phenomenological Research Method
outline by Moustakas (1994). A listing and preliminary grouping were created using the
transcription of each participant. A list of every quote relevant to the participant’s ancestral
persistence was then highlighted. Phase one of the reduction and elimination process determined
the invariant constituents by testing each quote for two requirements. The following questions
were asked: Does it contain a moment of the experience that is necessary and sufficient for
understanding the experience? Is it possible to abstract and label the participant experience
relating to ancestral persistence? If the extracted quotes did not meet the above requirements,
they were eliminated. The other quotes that were eliminated included repetitive or vague
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language quotes and overlapping quotes or quotes that were not presented in exact terms. This
step was repeated at the end of the analysis process by an independent research team.
Clustering quotes and determining themes were the next steps in analyzing the data.
During these steps, the experience related to the participant’s ancestral persistence was given a
thematic label. This was considered the core cluster and was the labeled theme from their
experiences. The final identification of themes was the explicit or compatible validation found in
the data triangulation. From each of the seven participants’ coded themes within their narrative,
exerts illustrated the themes within the participants’ stories. Data collected was further
triangulated by PhotoVoice procedures to validate the themes gathered from the direct quotes.
The first theme, inherited persistence, conveyed persistence linked to the participants’
family and ancestors. Each direct quote was reduced to include example(s) of modeled
perseverance used to propel them in their CES programs. This theme was extensively discussed
by all the participants, in both the interviews and the focus group. The presentation of themes
follows in the next sections.
Inherited Persistence
Doctoral persistence is defined as “the continuance of a student’s progress toward the
completion of a doctoral degree” (Bair, 1999, p 8). Ancestral persistence is the intangible force,
behavior, and attitude towards persistence which originates from one’s roots or heritage.
During their reflection, all the participants extensively discussed how their persistence was a
large part of, or the catalyst for, their degree. Beyond their own determination, all the
participants credited the source of their persistence to be rooted in their ancestry. Distinctions
were made regarding earning this specific degree but the notion of pushing past present barriers
and reaching for distant accomplishments was reportedly instilled, especially by the women in
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their family (Drs. Heliconia, Amaryllis, Lotus, Plumeria, Salvia Splendens, Protea, and
Anthurium).
Dr. Salvia Splendens offered, “I mean I would definitely say that my ancestors definitely
instilled that in me.” Dr. Protea stated, “I felt like I couldn’t use excuses in that way, so it’s like
they have said, yeah get it done. Yeah, you’re pregnant and you’re about to drop a baby,” as an
example of how her ancestors push us to continue and to leave legacy thriving. When reflecting
on her CES journey and the women in her family, Dr. Amaryllis said, “they were definitely goal
driven, persistent in all the avenues. I think just those strong women definitely instilled a whole
lot of things in me. My inherited persistence ensured that I did not give up.” Dr. Protea added, “I
feel like I come from a strong cloth, come from women of color and so by seeing them model
like no excuses essentially to get the job done.” All of the participants considered their ancestral
persistence to be embedded in them as a part of their “conscious,” their “cultural” disposition or
DNA.” Dr. Lotus commented that her persistence is connected to her genetic code. She said, “I
certainly believe that to some extent that persistence is biologically encoded.” Dr. Plumeria
added, “I think there’s definitely an ancestral connection between how I was raised and how I
grew up, and what I learned in my family system. I think had I not been as persistent, had I not
had the life and the people around me, grandparents, parents, etc. around me, it would not be the
case.”
All participants believe they saw their inheritance demonstrated, and knowledge was
gained through observation. Dr. Lotus recalled,
I think I just learned it based on observation. There weren’t necessarily specific
messages communicated to me verbally about being resilient, it was what I
witnessed. For example, it was me, witnessing two parents who had their own businesses,
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even though small and meager. I saw them maintain a lifestyle. I was exposed to travel.
Even when we were down to one income, due to illness, they never gave up. Never
walked away from the family. Seeing those things were all lessons I was able to take with
me did because I was observing, and I was a part of the environment. I think that in many
ways they probably spoke louder than any words that could have been communicated
about being persistent, just by being resilient themselves.
Further discussions into the acquisition of their ancestral persistence revealed spirituality as the
origin and the method of transmission. Dr. Anthurium believed persistence inheritance comes
through our spirituality and recounted her experiences connecting to that source. She noted,
“There are times where not only did I pray, but also call on my ancestors to give me the strength
and to give me the persistence to not give up.” She provided examples of when and how she
tapped into the presence of her ancestors for strength during challenging moments in her
program,
I was told ‘you have not, because you ask not’. So, I called upon my ancestors for the
spiritual strength and guidance to help me write during classes during dissertation and
just to find life balance throughout the program. You know, just the whatever if I was
stuck on a paragraph, you know, give me the words and I, I know that that is something
that I not only was taught, but saw you know, even though it was at a very young but
brief period. So yes.
Dr. Heliconia imitated her grandmother and talked about her grandmother’s influence on her son.
She shared,
My grandmother when she was alive had a weird way of motivating people
and apparently, she did my mom the same way where she would argue with us so that we
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would argue the point as to why we should do it. I think she got lots of pleasure in
knowing that she had raised me and other people up so much that we were just going to
prove her wrong and show her that we can do it. It sure got me through and finished and
it happened in so many other occasions and apparently got my mom through when she
was going through difficult times in school too. Now, I used the same tactic with my kids
now too.
During a significant pause, Dr. Heliconia emerged from behind a smile and said, “it’s like I still
hear her voice sometimes when there are things that are difficult or I’m not sure and I’m like
kind of making the case for myself so I can do it.” As the emotions flowed, she continued,
I can push myself hard and so I just think definitely having support still having that
village of people. Who are still pushing me from even on my worst days helps with
that self-concept and how I feel about myself? So, if there are still people saying that I
can do it and just praising how far I got, whether I think it's far or not helps me to push
myself in those times where it is just me. I see my ancestry in my family and their tactics
and how I tend to push other people now too.
Despite their individual and epistemological differences, each participant attested that their
ancestry was a significant contributor to their academic persistence, validating the research
question. Through the participants’ experiences, this study captured how their aspirations of
obtaining a doctoral degree were transformed and perhaps used as concepts of persistence. There
is no present research on inherited persistence. However, the research on resiliency draws
attention to positive contextual, social, and individual variables, called promotive factors, that
interfere with or disrupt developmental trajectories and perhaps all inherited persistence can be
included to reflect one’s ancestry (Zimmerman, 2013).
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Ancestral Persistence Part of Sense-of-Self
With conceptual scaffolding, the research provided the base for conceptualizing the
participants identity as it relates to their ancestral persistence. The participants strongly believed
that their ancestral persistence was a part of their sense-of-self. Persistence is said to be a
character trait and is “ingrained” into who they are. This may be connected to the process of
identity development, which begins from the parental bond and plants seeds of identity
(Erickson, 1963). This achievement of ethnic identity has shown to have a significant correlation
to positive self-image, self-esteem, and self-evaluation (Phinney, 1992). Dr. Salvia Splendens
declared,
I’d say 100% for me. I believe in the systemic view of how the individual can affect the
whole or how the whole can affect the individual that really fostered and pushed my
counselor identity, so my ancestry definitely affects who I am as a counselor today.
There is also a positive correlation to family and peers (Yinger, 1976, p. 200 quoted in Chavez
and Guido-DiBrito, 1999). Cultural identity is an individual’s sense of self derived from formal
or informal membership in groups that transmit and inculcate knowledge, beliefs, values,
attitudes, traditions, and ways of life. It is intertwined with power and privilege, affected by close
relationships, and negotiated through communication. Dr. Amaryllis mentioned the fluidity of
her embedded ancestral persistence. She stated,
yes, ancestral persistence is a part of my sense-of-self and I learned it just from the role
models I talked about. I’m still learning it through other women that I meet and from
their stories. I’m always evolving and I’m finding more things about myself and how I
identify myself and I think my ancestors built the foundation, but it is not over like my
story is still developing. Dr. Lotus echoed, “my ancestral persistence is a part of my
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sense-of-self. It is my continent and the mental strength, though the grit is what stands
out most to me.
While carrying one’s ancestral persistence as a part of one’s sense-of-self was affirmative
for each participant, Dr. Anthurium noted how it also weight her down during moments of
personal struggles. She posited, “…it did add pressure, especially when things got tougher
writing that dissertation and life got harder is when also that became a pressure more than a
motivator.” When she debated with herself to rest or even stop, Dr. Anthurium reminded herself,
oh my God … I can’t if I stop then not only are you stopping for you but you’re
stopping for your siblings. You stop for your father. Who’s no longer here and remember
he had to walk to school, he couldn’t go, didn’t have shoes, they walked on bare grounds
to school, and you got shoes.
The challenge model of Resilience Theory (1987) denotes some exposure to modest levels of
risk help individuals overcome subsequent exposures that make them vulnerable to negative
outcomes. It is vital, however, that the initial risk exposure be challenging enough to help
individuals develop the coping mechanisms to overcome its effects, but not so taxing as to
overwhelm any effort to cope. Dr. Anthurium added, “Using this approach was a pressure, but
then it was a motivation. Constantly negotiating that and navigating that but it worked and
I’m thankful for that.”
When speaking about her sense of self, ancestral persistence and integrating it into her
CES counselor identity, Dr. Protea held,
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My approach to counseling or my identity with counseling is strong like my ancestral
persistence but this idea of like holding space and let your emotions show is not here for
me. I don’t think that black women have that safety net to do that. Because then you’re
misconstrued, is angry or difficult to get along with, so I don’t see that being there for
me. I feel my ancestral association and my counselor identity is separate. I am however,
working on balance which has become more important and maybe some self-care.
Critical race feminism reflects the experiences of Dr. Protea’s interest. This framework examines
the AA/Black woman’s need to develop the notion of multiple consciousnesses and describes
how women of color may view the world based upon their several identities. The contribution of
the AA/Black woman’s ancestral heritage may bolster their self-efficacy; this may be due to the
process of ‘privately clarifying, publicly articulating, and consciously acting on’ core values is as
their source of strength in helping them face adversity and emerge stronger than before.
Family Motivators to Persist
Research on family support explores family influence as an external variable to attrition
and persistence (Hwang et al., 2015). Conversely, the lack of support and its associated
challenges are also present, but there is little research from an inheritance perspective. All
participants spoke of links to their ancestry and the value placed on earning an education by their
parents, grandparents, great/aunts, and great/uncles. This information was transmitted indirectly
and directly through behavioral modeling, record keeping, storytelling, adages, and testimonies.
Dr. Protea noted she saw persistence demonstrated from her grandparents, her great
grandparents, and her mother, who got it from their forefathers. Knowing she came from their
bloodline made her feel like she could also conquer challenges. She made the connection stating,
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“well, this is what I’m made of so …there are no reasons why I can’t get something done.” Dr.
Amaryllis described her mother as her model. She reflected,
My mom was my motivator because everything that she would pursue, she gave 100%.
She was very persistent in making sure that she achieved her goals. I think of her owning
a restaurant, and her doing so many positive things. I would also say my aunt and
grandmother contributed to my inherent persistence.
An ancestral discovery towards persistent emerged when discussing the participant’s
family motivators. Six out of the seven participants used the adage, “education is something that
no one can take away from you” when describing their ancestral persistence influencing them
earning a doctoral degree. The adage was echoed throughout the interviews as it was associated
with the participant’s familial value of education and created several codable moments. This was
a new concept for this study, but the researcher was willing to “follow the data” by investigating
this notion as it seems as though it was a common ancestral feature (Moustakas, 1994).
Dr. Salvia Splendens said,
I would have to say my mother always instilled in education to myself and my sister. I
was informed of the adage ‘they can never take this away from you’ and having an
education will give you more access …so that was always instilled”. Conversely, Dr.
Heliconia held “education is valued and my family, even though like I said, I am the first
one still with a Ph.D.
She continued,
Education was always something that, my grandmother, my great aunts always told me
that’s the one thing that somebody can never take from you so they can. Take lots of
physical things from you. They can never take your education from you, and so I think in
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that regard the persistence to complete it and finish and do something that I enjoyed and
that I started and had a passion to do comes from the words and the support and the
encouragement of my family and especially my grandparents.
Dr. Plumeria related to this adage and identified it as a common educational encourager among
African American and Black women, or Black people in general. She shared,
Regarding the adage of education is the one thing that somebody can never take from
you, interestingly enough, that whole idea of having an education getting a
degree, definitely something that I heard consistently from my parents as well as
grandparents, so I think that’s probably very common among African American and
black women or black people in general.
Dr. Anthurium widened the cultural adage and connected it to her family, saying,
So macro and micro family wise, the culture said education was important, however you
get it whether it was through formal education or outside of you know, structured
educational walls. It was important to have knowledge. The adage education is one thing
they can’t take from you was more-so framed with knowledge. This is another reason
why it was also important to get and to go after the Ph.D., and don’t be lazy. I was told
don’t be lazy and getting that knowledge you know, find the resources whether it be on
your own or through another person’. But you know it was expected that we would go
after that.
Legacy Trail
In this case, legacy trail refers to persistence transmitted through or received from an
ancestor leaving a network of traits for the predecessor to follow. Each participant confirmed
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their persistence as an endowment from their ancestors and discussed ways of transmitting it. Dr.
Amaryllis remarked,
I mean honestly, so they had to be somebody who fought for there to be Black women
PHD’s. The first black woman, whoever she was, got a CES degree, and started this
journey. My ancestral persistence doesn’t allow me to give up. So. it allows me to still
continue to do the work, and so I think if I stop doing that, if I stop being persistent or I
stop using all of those gifts that they provided to me, that’s when it’ll become detrimental
to the legacy. I’m just along to help move it to the next person.
Dr. Lotus also conveyed her position, stating, “I attempt to maximize all of the opportunities that
are afforded to me and that is thanks to the once who came before.” She continued,
Yes, I absolutely think I am leaving a legacy trail, one that is evident while I’m still
alive. Most people don’t consider generativity for people until they’ve expired, and
they reflect back Every gift that I feel like is innate to who I am, I expand in some way
up, and try to encourage others to identify their gifts and do the same. So, I do think I’m
leaving a legacy in that way. A legacy of being an entrepreneur with a strong work ethic.
I took advantage of educational opportunities and diversified my career and professional
portfolio while enjoying life.
Dr. Heliconia shared her perception of the legacy trail she is leaving and its impact on the
counselor education profession. I would say that it’s my goal to pay homage and I think I
operate knowing that always. I realized what I’m doing is bigger than me. I’ve realized
that the work that I do, the position that I’m in is something that wasn’t always attainable.
I’m carrying some experiences and some people, and some dreams come with me as I
work from day to day, and I would hope that what I’m doing or even what I’ve already
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done at this point will make them proud. I’ve always made it my mission just based on
my own personal experiences and then my professional experiences to make sure that I’m
finding a way to advocate for other students of color, advocate for other faculty of
color for leadership positions, and just bringing them in and bringing other people in
when I have an opportunity.
Dr. Heliconia’s discussion on legacy trail was further illuminated by her PhotoVoice submission
(see Appendix J) entitled “Never Alone.” The photograph depicted one woman standing behind
another as to remind her that she is always supported, and someone always has her back. Dr.
Heliconia summitted,
Much like the title, ‘Never Alone’, in my journey to becoming a counselor educator and
supervisor, my work has been mine, but I have always been supported in some way shape
or form. I have always known that someone was with me. This statue has one larger
woman standing behind a smaller woman, but for me the larger woman represents the
many ancestors that walk with me and encourage me every step of the way in body and in
spirit.
She further explained that the photograph depicted her ancestral persistence by showing the pride
she carried as she pursued her journey, even when it was discouraging. “The jugs in which they
carry represent my knowledge and the knowledge attained my by ancestors as we carry them on
to pass them on to others” concluded Dr. Heliconia.
As for Dr. Salvia Splendens she postulated her knowledge of her legacy. She said,
“I hope, and I believe I know, and I say that because again, I’ve had my doctorate for a
few years now and I talked to my dad last week and he’s like I’m just so proud of you, so
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it’s like it’s still, it’s like I didn’t just get this, I’ve had this for a while, but he brings it up
all the time, so I would think that my ancestors would be the same way.
Dr. Salvia Splendens’ legacy trail was illuminated by her PhotoVoice submission of an image of
a child, entitled “walking while chewing gum.” She explained this represented her ancestral
persistence because she will be someone’s ancestor one day and wanted to reflect on her future
bloodline as motivation.
Like Dr. Salvia Splendens, Dr. Plumeria asserted,
The works that I’m doing is leaving a legacy trail for the CES students and people that
are coming behind. To me, I think what that looks like is I’m using my voice

being

intentional in my actions and being intentional with the work that I do and what I am
putting forth and presenting in the field and how I’m representing myself, my culture, and
so on, in the field.
Dr. Anthurium acknowledged her legacy trail and avowed to guard it. She stated,
I protect it by knowing who is of the culture and not by anyone else who is able to take
my story or my experience and put it to what they see fit. And we’ve seen that a lot in
our history where our legacies, our histories, our triumphs, and our celebratory things
have been taken and twisted into what other people think they should be. So, when we
don’t tell our own story when we don’t uplift our own people, whether it’s our own
history or our individual stories, then we are bound for something or someone to tell it for
us. So, I believe my persistence of my ancestral roots and culture protects my legacy in
that way, and it also keeps it thriving.
Dr. Protea added on this theme and said,
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Yeah, I have to shout out [to] my grandparents and my mom. Seeing their persistence inform
like what I do in many ways, but I don’t think they necessarily realize it. You know, in that
way I think they just saying, oh, she’s a busy body and she’s, you know, make things happen
in its positive. But I don’t think I’ve really sat down the consider like, oh I’m doing this like
for them, but their pride definitely is a motivating factor. You know that kind of fuels me
more.
The focus group can be credited for this new concept. Here, the homogeneity of the focus
group was key in maximizing disclosure among the focus group participants regarding family
motivators. These phenomenal experiences with the group were rich and each participant
honored the other woman’s conscious perspectives and meanings. The participants shared
several factors from their ancestral persistence which served to interfere with or disrupt any
trajectories that may have led to program incompletion.
Advice to Persist
AA/Black women face a tremendous amount of pressure and overwhelming experiences
of diverse stressors, yet these women display unwavering dedication to the journey and the
completion process of their degree (Hadijoannou et al.,2007). In line with how knowledge and
teaching is passed on, each of the participants left this study with flower petals of encouragement
to represent and to illuminate the CES path for their predecessor.
Dr. Lotus stated,
Without knowing them, I would still say, recognize what’s within your DNA/ bloodline.
I’m sure that you can go back and trace somewhere within your bloodline and example or
examples of reasons why you can continue to persist. Recognize when those family
members are there with you in your experiences. I think that’s one of the biggest things
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that I would say because. That’s the foundation that one has to stand on, and so you can
either use it to support you, or you can disregard that. It’s there to guide you”.
Dr. Amaryllis shared,
Build relationships. It’s finding a place that you feel comfortable being in and finding
people you feel comfortable being with. Sometimes the place that you’ve thought you
would feel comfortable in, may not be that place for you anymore. But those
relationships, if you feed those, and you find people who are supportive of you and
committed to you, then you can be successful in those places too.
Dr. Heliconia offered,
As far as K through 12 students, they notice anything, so if you’re trying to be something
that you’re not, you won’t last very long. It helps when you know your passion. Make
sure that whatever you do is authentic to you. With that you are more likely to continue
doing it and to love doing it and to work harder when it’s authentically. Remember, you
are not just something pressed upon you.
Dr. Salvia Splendens said,
My goal is not to tell you that you’re doing something right or wrong. My goal is to help
you become whole and live this life on Earth the best that you can with the least amount
of distress that you have. What I would leave with people is on the same line of
authenticity. Find out who are you? What type of person do you want to be? So, once
you determine who you want to be, that will determine what you want to do. You must be
first, so find out who you want to be as an individual and then that will determine what
you do in your life.
Dr. Plumeria voiced,
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I would encourage others, firstly, to be very authentic with who you are and how you
show up. Then the second thing would be to be intentional with your actions. There is a
connection between the two of authenticity and intention which creates a space for good
work. Whatever the good work is but it creates that space of good work.
Dr. Protea maintained,
I definitely would say whatever it is you’re trying to do, you can. It just might not be the
means that you thought. Sure, the path maybe curvy or it may not be what you thought,
but you can definitely get there. I’d also say create a network of people, other women or
professionals so they can point you to who can support you in that or keep you abreast of
what is going on or opportunities. I would suggest creating some sort of village or
network to help you be aware you know of stuff you haven’t even considered or advice
you know that you could get suggestions”.
Dr. Anthurium asserted,
Take care of your-self. I encourage you to not equate that to being selfish, because that’s
what we’re taught. That when you attend to you, in any way, in exclusivity, you’re being
selfish. I encourage you; I implore you to be selfish in a healthy way. Because if I am in tune
with me and I know what is going on with me. I am better at keeping myself balanced. If I am
balanced, I’m more at keeping myself aligned in a tune mentally, spiritually, and physically. I’m
more apt to respond rather than react to that alignment in ways that serve me and those around
me well. When I am well. Then I can put forth more effort to making sure that those around me
are well and that’s how, you honor the ancestors. That’s how you keep your ancestry protected
and persistent. And that’s how you begin to establish your own legacy. That’s all I got for you.

101
Dr. Anthurium became sentimental as she reminisced on her dedication page of her
dissertation. She shared that her entire acknowledgment was to her ancestors. Although this seem
abnormal, it was necessary for her to thank them for helping her withstand and eventually thrive
on the pressure she experienced during this time.
Summary
Chapter Four presented the study the findings. The information gathered from the
participants’ screening survey was used to create their profiles in this chapter. Other findings
emerged from the semi-structured qualitative interviews, the focus group, and as well as two
PhotoVoice submissions. This study was conducted with seven reflective African American
women CES professionals. As a result of the interview, focus group, and PhotoVoice, themes
were uncovered from their ancestral heritage associated with their persistence. The themes were:
inherited persistence, family motivators to persist, ancestral persistence part of sense-of-self,
legacy trail, and advice to persist, were ascertain using a thematic analysis. Chapter Five will
present a thorough discussion of the findings as well as implications for the field of counseling
and recommendations for further research.
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CHAPTER FIVE: SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
Overview
This study examined the reflective experiences of seven African American women to
identify their ancestral heritage which contributed to their successful persistence in a CACREP
accredited CES program. The study findings revealed ancestry as a significant contributor to
their academic persistence. This study used a qualitative phenomenology approach to uncover
the participants’ heirloom dynamics. All study participants completed a screening survey,
answered semi-structured interviews questions, and participated in a PhotoVoice activity (se
Appendix K).
Chapter One introduced the lack of empirical research findings specifically linking
ancestry and success of AA/Black female counselor educators. The background of this study
provided an overview of the personal and institutional factors that negatively contribute to these
women’s persistence and attrition. The term “outsider-within” (Wilder & Osborne-Lampkin,
2013) was introduced to illuminate the complex dynamics of privilege and oppression that
AA/Black CES women face as students to persist. Chapter One also introduced the research
question:
“What role, if at all, did ancestral heritage play in influencing the successful completion
of your doctoral degree?”
In addition to this main inquiry, the follow up question asked was: “How is ancestral knowledge
on persistence is acquired and how is it transmitted?”
Chapter Two provided a review of the literature addressing ancestral knowledge on
persistence. Because this area of research connecting AA/Black women, CES programs, and
ancestral persistence is lacking, the literature review explored other interdisciplinary resources.
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The contributions from two frameworks—Critical race feminism and Resilience Theory—added
a rich variety of perspectives to anchor this research. The literature review revealed themes of
internal and external barriers, which included but was not limited to, the double sword of gender
bias, tokenism, misguided narrative, racism, oppression, discrimination, stereotyping, issues
surrounding isolation, invisibility, ethnocentrism, devaluing, tenure, and mentoring. Additional
literature highlighted concepts of “fit,” retention, persistence, and slow progress of accurate
representation of African American female professors within the CES graduate and faculty ranks
of academia.
Chapter Three described the research design, data collection and analysis procedures,
conceptualization of data, and the research methodology (qualitative, phenomenology, with
PhotoVoice). All of these elements worked together to identify the ancestral heritage of
AA/Black women who contributed to their successful persistence in a CES program accredited
by CACREP. Chapter Three further outlined the theoretical underpinnings of Critical Race
Theory and Resilience Theory to address the gap in the literature regarding AA/Black women’s
ancestral heritage.
Chapter Four presented the study findings that emerged after a thematic analysis of the
data (from the screening survey, semi-structured individual interviews, the focus group, and
PhotoVoice submission) which exposed major themes. The themes were: inherited persistence,
family motivators to persist, ancestral persistence part of sense-of-self, legacy trail, and advice to
persist.
Chapter Five presents a thorough interpretation and discussion of the findings from the
data presented in Chapter Four. The examination will focus on the findings as they relate to the
literature and to the conceptual and theoretical frameworks used. Additionally, this Chapter
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addresses the significance of the research findings, implications, and recommendations for
further research.
Interpretation of Findings
According to Fraser et al. (1999), “If we can understand what helps some people to
function well in the context of high adversity, we may be able to incorporate this knowledge into
new practice strategies” (p. 136). This study explored doctoral persistence and ancestry,
sampling one of the demographics within the CES program (Vital Statistics Survey, 2017).
Ancestral persistence was assessed by listening to the experiences of the doctoral degree
recipients, from their imperceptible attitudes and traceable behaviors linked with ancestral
persistence. Themes interpreted in this Chapter include, inherited persistence, family motivators
to persist, legacy trail, and advice to persist. Although participants experienced the race/gender
intersection, they deemed it insignificant compared to their ancestral persistence (Bright,
Malinsky, & Thompson, 2016). This study’s triangulation and interpretation of the findings
aligned with the problem identified within the conceptual framework found in Chapter One, the
literature review from Chapter Two, and the research design from Chapter Three.
Inherited Persistence
The variable of inheritance is not associated with persistence within the literature, yet
persistence is abundant in scholarly works and other sources (Geven, Skopek, & Triventi, 2018;
Greene & Conrad, 2002). In this study, all the participants readily attributed their persistence to
their ancestors. The participants shared transmission of knowledge was subconsciously
embedded, modeled, or transmitted through DNA. This aligns with the research on this topic.
Mathieson (2020) explained from a genetic context, one’s ancestors are the individuals from
whom you are biologically descended, and ancestry is information about them. One study
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participant, Dr. Plumeria, found that her ancestral persistence came from learning her family
history. She stated, “There’s a family history of …surviving slavery into, Jim Crow into poverty,
which fuels the desire to push beyond that.” Dr. Lotus, another study participant, confirmed,
I think anything that I pursued educationally was based on the educational opportunities
that they did not have. The reality that African Americans are characterized as a
persistent, resilient, take little resources and abound, come, and face adversity, with
courage and humanity, and so, I don’t think I knew anything other than to push and to
persist. Like giving up is no part of my vocabulary.
The study’s findings found significant links between the participant ancestry and persistence. In
their stories, their persistence was fueled by their ancestral heritage. Each woman discussed an
intangible connection to the ones who came before her by way of family members who they still
have access to now. Learning of their lineage corroborated their knowledge of their capacity for
academic achievement versus brokenness. The knowledge acquired of the participant’s ancestral
persistence, in many ways, served to operatize their perseverance. An example of this came
during Dr. Anthurium’s memory of her father. She recalled him completing school with shoes
and now she had shoes as a way that keeps her going. Many stories like this added to the
participants persistence which prevented them from dropping out of their program and created
meaning along their doctoral journey. As evidenced by this sample, ancestral heritage
significantly influenced the successful completion of AA/Black women’s CES doctoral degree.
Although their journeys were filled with challenging life circumstances, they demonstrated
educational success in their academic goals (Kim & Hargrove, 2013).
Family Motivators to Persist
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Previous studies underscore family support and position as a primary factor that
positively contributes to doctoral persistence (Hwang et al., 2015). Even with extensive work in
this area, there are no other studies that sought to capture the complexity of generativity in
connection to the persistence of a terminal degree; there are also no studies specific to AA/Black
women within CES programs. All study participants expounded on their development of
affiliative ethnic identity stemming from their families. It was posited that their individual
identity was rooted in knowledge from their ancestors. This information was communicated
through regular consumption and deployment of adages, testimonies, record keeping, storytelling, and behavioral modeling.
In consideration of the multiplicative relationship of discrimination associated with race
and gender, this study noticed a tool, by way of an adage, which contributed to persistence in the
context of the value placed on educational pursuit from the participants and their families. It is
important to note that even with the identifiable difference found among this group of AA/Black
women participants hailing from difference demographic, geographic, and institutional
backgrounds, there remained a link to a particular ethnic ancestry through the adage,
“Education is something that no one can take away from you.” Such links between ideological,
culture, and ancestry makes the formation of affiliative ethnic identity possible.
Triandis (1993) noted that AA/Black women have a propensity towards integration and
collectivisms. This was highlighted during the focus group when all the participants readily
related to the adage above, as they shared their personal implementation of it as a persistence
tool. In this way, ancestry and genetics became apparent at the collective level. Because
education has long been viewed to end oppression, aid liberation, and facilitate racial uplift for
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the marginalized, many minoritized people choose this route for their own individual and,
sometimes, group success (Edghill-Walden et al., 2018).
During the research for this study, the origin of the adage was not discovered. Several
distinct markers place it as being born out of the oppression experienced by African, African
American, Black American, Afro-Caribbean, Black Caribbean people. A common thread is the
intentional value placed on the education as a mechanism for guarding their ancestry and upward
mobility. From the research gathered during this study, the adage was held as an innate sense of
self-belief, much like an armor. Thus, emerging cognitive and motivational processes of
resiliencies were overt. It was clear that this adage was not a cure, but it contained information
for advancing the participants’ efforts in the face of threats and hazards to self, such as
oppression, racism, and sexism, all substantiated using Critical race feminism (Rankin-Wright,
Hylton, 2020; Norman, 2020; Berry, 2010).
Legacy Trail
This interpretation of the findings section is unable to elicit information from previous
studies because there are no direct correlations to legacy and persistence. Although this concept
did not arise in the literature review in Chapter Two as a distinct concept, it did seem like an
integral part of the participants’ coping strategy throughout their CES programs. The results of
this study’s findings may offer further insight into the coping skills of AA/Black women. When
discussing their legacy trail, each participant mentioned the past as a way to paying tribute, and
the future as a way of paving a path forward. To achieve this, it seemed as though the
participants created a new sense of self and integrated all facets of their identity, optimized by
their ancestry. From the participants, there was an agreement that the ideas of losing, quitting is

108
not an option, and the feeling that their doctoral journey to succession is bigger than them, was
demonstrated through their educational resilience.
The participants’ ancestral persistence corroborated the concept of “thriving” found in the
Resilience Theory (Greene & Conrad, 2002). Thriving is used in the research interchangeably
with persistence and refers to a person’s ability to go beyond their original level of functioning,
despite repeated exposure to stressful experiences (Ledesma, 2014). The participants
demonstrated and credited their lineage (especially their mother, grandmothers, great/aunts, and
great/ uncles) with their positive self-esteem, hardiness, strong coping skills, a sense of
coherence, self-efficacy, optimism, strong social resources, adaptability, risk-taking, low fear of
failure, determination, perseverance, and a high tolerance of uncertainty (Ledesma, 2014).
Over time AA/Black women have found it useful to construct and deconstruct their ancestral
persistence to negotiate the contextual demands of the academic and social environment (Marcia,
1980). When facing the interplay of the institutional superstructure, AA/Black women
experience the donning or heightening of their ancestral persistence, consciously or
unconsciously, shifting into an “on” position in anticipation of an oppressive experience. This
can be performative and subordinative in nature, but the feeling of groundedness and coherence
course through their veins like deoxyribonucleic acid (DNA).
Dr. Amaryllis recognized, “My inherited persistence ensured that I did not give up. In fact, I
felt like as a black woman I needed to take it up a notch.” Dr. Lotus added, “How I identify
ancestrally is unique in that I was adopted.” She used this fact to draw attention to the distinction
of the environmental attributes as well. Intentionally or otherwise, inherited persistence may be
the way AA/Black women see themselves, influenced by the identity of the women who came
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before them (influential others: grandmother, mother, great/aunts, and their unnamed slave
sisters resting at the bottom of the Atlantic Ocean).
The historical brokenness experience from the participants’ past and lineage seemed to
force them to persist. Dr. Plumeria remarked,
I did see what their life was like, and I did not want that for myself or for my family, and so
that was kind of a motivation that I’m going to stick through it; I’m going to get through all
of the degrees; I’m going to get the license I’m going to do the thing and have the goal.
Wanting to leave the CES field better than how they found it was often an imperceptible
pledge shared among the participants.
When reviewing her legacy trail, Dr. Amaryllis said, “…I’m just along to help move it to the
next person”. Such thoughts and actions which advance the fields contribute to the sustainability
and advancement of the counseling education profession. Her ideas to pass the Love and
appreciation for field to next generation is a priceless legacy.
Advice to Persist
The participants expressed experiencing privilege from their rich lineage of being
AA/Black women. They all saw value in leaving a message for future AA/Black women with the
interest of pursuing a CES doctoral degree. Researchers who concentrate on other areas of
persistence identified a significant link between mentorship and doctoral completion among
African American women (Thomas et al., 2014; Griffin, 2012; Nettles and Millett, 2006). Their
advice to persist reflected the ideas found in the literature. Although this is not mentorship, their
inclination to pay it forward and share their wisdom (Dowdy, 2008) is a concept associated with
mentorship and ancestral persistence. The contemplation to provide encouragement may be a
subset of the ancestral tradition of standing down knowledge. Each of the participants mentioned
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storytelling or testimonies as their way of transmitting information intra- generationally. Their
words challenged future CES doctoral graduate to not subvert their identity by making sure that
whatever is done is authentic to you (Dr. Heliconia) and encouraged them to maintain a strong
ancestral connection: that’s the foundation that one must stand on, and so they can either use it to
support them, disregard it but ancestral persistence is there to guide them (Dr. Lotus).
The conceptual framework presented in Chapter Two helped to understand the research
question. It provided a historical look at the AA/Black experience underlying the inspiration to
encourage other CES AA/Black women predecessors. AA/Black women who are positioned by
race and gender can significantly benefit from advice, motivation, and mentoring from the
women who came before them, especially because of the challenges they may face with racism,
oppression, and discrimination (Wilder & Osborne-Lampkin, 2013, Bell, 1995; Evans-Winters &
Esposito, 2010; Wing 1997a, 2003). Leveraging the individual’s own ancestral persistence with
the insistence of the elders in the field cheering alongside their path may solidify perseverance.
According to Dr. Protea, creating a village or network to help others, to offer advice, and to get
recommendations would be beneficial. The knowledge found in the advice given may be
imperceptible to most, but it is recognizable by those who have experienced it. Thus, it is easily
modeled and transmitted to subsequent generations. Durkheim (1987) explained this
phenomenon in his Construct Integration Model, which stated when an individual is required to
assimilate and they share their commonly held beliefs, values, and concepts, its members were
less likely to withdraw or depart.
Found in the data is evidence of the participants’ resilience. Their life experiences have
demonstrated the four central characteristics emerging from the Resilience Theory: an active
approach toward problem-solving; a tendency to perceive experiences in a positive light even
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when they are suffering; the ability to gain other people’s positive attention; and a strong reliance
on faith to maintain a positive life view (Werner and Smith, 2001). Examples of this can be
found below:
The application of an active approach toward problem-solving under Resilience Theory
was illustrated by Dr. Protea when she described the concept of no excuses. Even during the final
stages of pregnancy, her outlook was solution-focused with an attitude of needing to “get it
done.”
Dr. Anthurium discussed personal struggles and how she was able to perceive experiences
in a positive light, even when she was suffering. She discussed the difficulty she faced during the
dissertation phase of her doctoral program and the ancestral coping skills used to approach the
pressure she experienced. In retrospect, she considered it her “motivation” to succeed. Although
the motivation resulted in her “constantly negotiating that and navigating that,” she reported
feeling grateful, stating, “it worked and I’m thankful for that.”
The presentation of the ability to gain other people’s positive attention under the
Resilience Theory was offered as advice by Dr. Amaryllis. Perhaps a personal tenant in her life
she stated, “build relationships” for it is those relationships that will help you along the way. The
process of establishing a healthy relationship requires being holding you and view you with
positive attention and regard. The fourth central characteristic emerging of Resilience Theory is
having strong reliance on faith to maintain a positive life view’ is expounded below to
demonstrate theory triangulation in the following section.
Triangulation
This work employed four different types of triangulation elements: data triangulation,
theory triangulation, investigator triangulation, and PhotoVoice. Denzin’s (1978) concepts of
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triangulation were utilized to approach validity and reliability through his methodological
triangulation, which is also referred to as the use of multiple methods (p. 102).
Data Triangulation
Beginning with data triangulation, triangulation was first noticed at the point of saturation
where the participants used the same terms and expressions to describe the phenomenon. Also
seen at the participant level was the implementation of Critical race feminism, which offered
collectivity from varying perspectives, from its history and applicability to women’s equality,
and the idea that, “education is the one thing that cannot be taken.” All these factors contributed
to the “within” data triangulation (Schwandt, Lincoln, & Guba, 2007).
Theory Triangulation
Theory triangulation convergence was considered from all available resources. There is
no research conducted on the involvement of AA/Black women’s ancestral heritage influencing
their persistence, but the extensive body of empirical studies on Resilience Theory was sufficient
to triangulate this data. Resilience, as it was defined within this work, mirrored the participants’
ancestral persistence. Evidence of this was not only gleaned from the analysis but was confirmed
from the triangulation process which was conducted by two external auditors. An example of
theory triangulation using the Resilience Theory is provided using the fourth of the theory’s
central characteristic and is found in the next section.
A strong reliance on faith to maintain a positive life view was evident from all the
participants. Although there is no direct quote outside of “oh my God,” the participants
discussed their faith as a compensatory factor throughout their transcripts. Other compensatory
factors found in the data set comprise optimism, love for the Black men, self-esteem, direction or
mission, and determination and perseverance which were all credited to their ancestral heritage.
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The above concepts can be found in research on resilience conducted by Kumpfer and
Hopkins1(993). Other links from the study’s findings to research are found in work conducted by
Zimmerman (2013). His model comprises of two subsets: risk-protective and protectiveprotective. The risk-protective resources maneuver to moderate or reduce the association
between risks and negative outcomes, while the protective-protective operate to enhance the
effects of either promotive factor alone for predicting an outcome. This model and its subsets
have been found to increase self-esteem between the individual and their cultural identity
(Zimmerman, 2013).
Investigator Triangulation
To validate and confirm reliability the methodological triangulation of using an
investigator was employed. The triangulation investigators also referred to as external auditors or
the research team, provided convergence using the Phenomenological Research Method outline
by Moustakas to confirm and/or challenge to findings. The feedback from the auditors added to
the quality of this work by offering a technological option for ensuring the validity of the
phenomena being studied.
PhotoVoice
PhotoVoice photograph and writing description submissions were provided by two of the
participants, which verified their stories. The photographs and their descriptions further depict
the prevalence of ancestral persistence in their life. The participants’ images represented their
ancestral persistence and attach visual meaning to their doctoral journey. These symbols of their
ancestral persistence added another form of triangulation.
Significance of Research Findings
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Through the retrospective experiences of seven participants, this qualitative study
explored AA/Black women’s understanding of their ancestral heritage, contributing to their
successful persistence in a CES program accredited by CACREP. Themes identified include
inherited persistence, family motivators to persists, ancestral persistence part of sense-of-self,
legacy trail, and advice to persist. This study sought to leave an academic trail for other
AA/Black women to follow as they work to obtain their doctoral degree, thus increasing the
attrition rate.
The significance of this research was that it effectively addressed the research question.
Shaped by the past, the findings of this research tell a story about the phenomenon of these seven
professional women and their ancestral persistence. The stories are understood through the
conversations on a continuum comprised of overlapping themes which manifested in this study.
The idea that one’s ancestry specifically influences their persistence was validated through the
asking and answering of the research question. Additionally, the contribution from this study
offers a new perspective in examining the persistence strategies of AA/Black women.
This research is also significant because it offered insights about the AA/Black ancestral
heritage from its participant’s culture and the meaning they assign. Other AA/Black women
professionals might learn about themselves, the academy, and the field of counseling without
having to experience the pitfalls and hardship inherent in the journey of earning an CES doctoral
degree. Findings from this study provided illustrations of the participant’s ancestral persistence
and its application.
Implications
This study explored the retrospective experiences of AA/Black women and their
understanding of their ancestral heritage which contributed to their successful persistence in a
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CES program that is accredited by CACREP. The stories shared by the individual interview and
focus group participants highlighted the connection between their personal experiences and the
literature on one hand, and on the other hand, underscored the void in the literature. Themes of
inherited persistence, family motivators to persist, legacy trail, and advice to persist, have direct
implications to CES programs and for the field of counseling.
Chapter Two discussed factors of persistence and models dating back to Tinto (1973) and
Beans (1980). Family background and family involvement were shown to be significant
contributors to one’s academic persistence. Bean (1983) included environmental factors as an
external variant to persistence. Both Tinto and Bean works has been replicated and the exclusion
of AA/Black people and AA/Black women have been highlighted. If AA/Black women were
included in some studies (Lovitts, 1996), the unique dynamics which they navigated through the
intersectionality of their gender and race was ignored. Additionally, the contributions were all
void of ancestral heritage as a factor of persistence.
This omission makes it difficult to understand cross-context consistencies in
perseverance, in part because such persistency in a doctoral program relies on the activation
internal and external factors across situations as edged in research that came before (Tinto, 1975;
Hoskins & Goldberg, 2005; Lovitts, 2001; Lovitts & Nelson, 2000; Brill et al., 2014; Geven,
Skopek, & Triventi., 2018; Devos et al., 2017, Olive, 2019; Wang & Burris,1997). Thus, the
manifestation and application of individual experiences linked to ancestral persistence is useful
to the body of empirical research.
Higher education must be a model for society in promoting equity, excellence, and
diversity (Allen 2015). Education and educational opportunity are therefore part of the essential
foundation of democracy; the extent to which citizens are afforded equal educational opportunity

116
speaks volumes about openness and power relations in American society. The call to action is
increased and balanced, and nuanced analysis of the experiences of AA/ Black women that
captures their perseverance as part of their ancestral insistence is necessary.
The implications of this research provide a growing recognition that the most salient
factors for persistence have yet to be uncovered. Moreover, the factor(s) specific to AA/Black
women’s persistence in a CES program is negligible. Further still, the research on AA/Black
women ancestral persistence influencing their doctoral journey is nonexistent. CES programs are
training grounds for some of our most influential AA/ Black women leaders in the field.
Increasing the number of advanced degree recipients is more than an educational issue; it is also
a key social issue. “A college-educated population results in cyclical and pivotal benefits to
society” (The National Center for Public Policy and Higher Education, 2004, p. 1). The
compounding factors of low AA/Black educators and low AA/Black women CES program
completers contributes to the cycle of delimited research in areas specifically related to the
ancestral persistence components (Gasman, Hirschfeld, & Vultaggio, 2008).
Recommendations
The recommendation for action begins with normalizing and promoting earning a CES
doctoral degree for AA/Black girls in middle and high schools. The intentional cultivating of
future scholars may lead to an upsurge in persistence among this population. This increase may
directly correlate with recruitment and retention numbers, not only with the CES AA/Black
women aspiring to become faculty, but also with board members, administrators, agency, and
community stakeholders. Another correlation relates to the addition of literature. With the
increase of AA/Black women CES professionals, there will be an expansion of peer-reviewed
literature concerning the lived experiences of AA/Black women. Because of the need for
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presentation, there is a significance around contributing to the body of research by and for
AA/Black women in higher education. Asking and answering research questions often results in
giving voice and encouragement to future students as they matriculate through their programs.
This study allowed for participants to candidly give an in-depth depiction of their
ancestral heritage which contributed to their successful persistence in a CES program accredited
by CACREP. The participants expressed enthusiasm and gratitude for this work and their
abilities to share and further encapsulate their legacy. The participants believed the link to their
ancestry is a unique element to their persistence. At the time of this dissertation there are no
preceding studies in ancestral heritage.
Another recommendation is to continue with the replication of this study, particularly
using the focus group procedure with the same set of questions, until data saturation is reached.
Further studies in the area can support other territory of study, such as program satisfaction,
match, mentorship, felt safety, and representation in the field for cultural acuity. The increase of
heritage studies and even cultural discernments can challenge and break stereotypes. Other
recommendations include implementing diverse hiring practices and incentivizing writing and
publishing literature addressing this dynamic.
The last call-to-action is for the academy to incentivize and promote the publication
process from the top-down. Illuminating diverse aspects of the AA/Black women experiences in
and outside of the academy will serve to better describe this population’s nuances. The
knowledge gained from researching in this space will direct practicing professionals, counselorsin-training, and counselor educators across the spectrum. Publications that facilitate peculiarities
among this specific population is critical to processed and applied information. Data sharing and
training are often the natural outcome of such works. To take better advantage of research, better
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apply research to practice, and ultimately be a better practitioner speak from the research
impetus. Combining many of the tenets of Critical Race Feminism theory and Resilience Theory
with the call-to-action identified above may positively influence doctoral degree completion and
program persistence among AA/Black women and other.
Recommendations for Further Study
There are several topics this study did not cover. One is the emotional impact of graduate
education on African American women. Other centers around the question, “does pursuing an
advanced degree strip the identity of some AA/Black women as they study and do the work? Are
portions of their identity edited to conform, especially at PWI?” Each participant told story about
what they clung to and what they discarded during their assent into the academy. Investigating
who AA/Black women are becoming and what influences those choices can further help
AA/Black women understand themselves and deepen their inherited persistence.
Focus Group
The focus group moderator nurtured disclosure in an open and spontaneous format. The
participants provided feedback from the group and said it felt very natural and comfortable to be
talking with a group of strangers. The questions developed by the researcher were read and each
participant was allotted time to openly reflect on their doctoral experiences and connect their
ancestral persistence to their journey in a meaningful way. Participants reported being inspired
from this process, as it provided them with a deeper understanding of individual differences,
though not only hearing others’ stories but also through hearing implementation of their ancestral
influence (Budig et al., 2018).
The focus group could be described as interactive and multilayered as they drew out
specific memories about their individual lineage. The participants respond to each question and
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each other by distinguishing their personal attributing family meanings and values by identifying
attitudes, experiences, and cognitions related to their identity. The role of photograph, coming
from a focus group member, produced a reflection in ways that the interview alone could not
(Collier’s 1957).
In summary, the focus group was implemented to cultivate critical dialogue and
knowledge about the participant’s ancestry. It helped the participants to articulate aspects of their
ancestry and through hearing different others ancestry perspectives (Baum, MacDougall, &
Smith, 2006). Hence, it is strongly suggested as a tool for further study.
Researcher Reflection
This research was an extensive nonlinear process that resulted in the stretching of the
researcher in many ways. Before this journey, I was a researcher in theory; now I can say I am a
researcher with practical experience. Even with its inherent complications, this has been my
favorite part of the doctoral journey. In each stage of my dissertation, in reflection, I compared
myself to wet clay. Although, I experienced elevated anxiety throughout this study, I was
surprised by the natural feeling of plasticity and malleability and maintained an openness to see
where the research led me. Thomas (2004) stated, “no other group has been victimized by
hegemonic domination and located within the hierarchical power structure as Black women have
been in American society” (p. 286). To be connected to 15 AA/Black CES professional was both
humbling and inspiring.
I understood I was the key instrument of the research, and I took pride in engaging in the
research procedures. Conducting this study became more than the partial fulfillment of the
requirements for the degree Doctor of Philosophy. This academic task also served as a life lesson
and will contribute to my own legacy. Working with influential AA/Black women like my chair
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and committee members served to strengthen my desire to move toward. I want to tell them (Dr.
JM, Dr. EJ, Dr. NA), I am because you are. Your impact has created a ripple of fact throughout
my network and community. I will continue to work for transcendent causes, lead courageously,
and enact justice on behalf of others. I am motivated to blaze a professional trail for others to
follow, beginning with literature. Contributions to literature must be credible, diverse, and
expansive to the field of counselor education and supervision. If the research, such as this one,
expand and equip AA/Black counselors to persist and grow as counselor educators, even better
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APPENDIX A: Participant Demographic Data
Table 1
Participant Profiles
Dr.
Age
Pseudonym range

Firstgeneration?

CES
Year range
Teaching degree
status
completion

Clinically
licensed

Dr.
Amaryllis

35–44

Yes

Active

5-6

Yes

Dr. Lotus

45–54

Yes

Active

9-10

Yes

Dr.
Plumeria

35–44

Yes

Active

5-6

Yes

Dr.
Heliconia

45–54

Yes

Active

3-4

Yes

Dr. Salvia
Splendens

55–60

No

Active

5-6

Yes

Dr. Protea

35–44

Yes

Active

5-6

Yes

Dr.
Anthurium

35-44

Yes

Active

3-4

Yes
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APPENDIX B
Individual Interview Questions
Phenomenological Retrospective Semi- Structured Individual Interview Questions
Opening script
Greetings and thank you for your willingness to take part in this study. My name is Andrea
Garraway, and this is our interview for my dissertation study. For the purpose of this recording,
do you give me permission to audio record the interview? (Pause for response). Thank you. I am
beginning the recording now. For the purpose of the recording, I am not going to use your name
because when I do the actual write-ups, it will be confidential, and you will be assigned a
pseudonym. Lastly, I’ll be taking notes during the interview. I will begin with an overview of the
study and provide contextualize definition for terms.
-The purpose of this phenomenological qualitative study aims to explore African
American /Black women’s understanding of their ancestral heritage, contributing to their
successful persistence, in a Counselor Education and Supervision program that is accredited by
CACREP. Ancestral heritage refers to a person’s ethnic origin, or descent, or roots.
1. Do you believe your firm or obstinate continuance in a course of action (the successful
completion of your CES degree) in spite of difficulty or opposition (persistence) was an
inheritance given to you from your ancestors?
2. Cultural orientation is an inclination to think, feel or act in a way that is culturally
determined. How, if at all, did your family or family’s culture, motivate you to earn a
Ph.D.?
3. From your experience, how if at all does your ethnic identity relate to persistence?
4. From your experience, how if at all does your gender identity relate to persistence?
5. How, if at all, did identifying as an AA/Black woman influence your educational
experience in your CES program?
6. Is your ancestral persistence a subset of your counselor identity?
7. How do you translate the influence of your ancestral persistence into successful outcomes
in this CES program?
7a. Prompt of an example if none is offered: How do you translate the influence
of your ancestral persistence into successful outcomes in this CES program?
8. Is your ancestral persistence part of your sense of self, if so, where did you learn it?
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9. How is ancestral persistence taught or pass down intra-generationally?
10. Do you believe your ancestral persistence protects you, your culture, and/or your legacy?
If so, can you provide examples of how so?
11. Do you believe your persistence pays homage to the intellectual freedom fighters and
scholars who came before you?
12. Do you believe you are leaving a legacy trail for the generations to come? If so, how?
12a. Prompt of an example if none is offered: What would you say to the young aspiring
CES doctoral candidate about ancestral persistence, hoping to follow in your footsteps?
Closing script: Thank you for your time. I feel honored and humbled for the pleasure to listen
and record your story. After the interview is transcribed, I will contact you with a process called
“member check”. This is an opportunity for you to check the accuracy of the data collected. Do I
have your permission to do that? (Pause for response). You can also expect an email regarding
the PhotoVoice activity. This Please feel free to contact me if you have any questions or
concerns. Thank you again.
Stop recording.

157
APPENDIX C
Focus Group Interview Questions
Phenomenological Retrospective Semi -Structured Focus Group Questions
Opening script
Greetings and thank you for your willingness to take part in this study. My name is Andrea
Garraway, and this is our focus group for my dissertation study. For the purpose of this
recording, do you give me permission to audio record the interview? (Pause for response). Thank
you. I am beginning the recording now. For the purpose of the recording, I am not going to use
your name because when I do the actual write-ups, it will be confidential, and you will be
assigned a pseudonym. I will be referring to you withing the first two letters of your last name
during this process. Everyone will be asking the same core questions and we will do this in rolls,
leaving space to me to go back and ensure the question was answered. I will begin with an
overview of the study and provide contextualize definition for terms. Lastly, I’ll be taking notes
during the interview.
Ok, let’s begin.
--The purpose of this phenomenological qualitative study aims to explore African
American /Black women’s understanding of their ancestral heritage, contributing to their
successful persistence, in a Counselor Education and Supervision program that is accredited by
CACREP. Ancestral heritage refers to a person’s ethnic origin, or descent, or roots.
1. Do you believe your firm or obstinate continuance in a course of action (the successful
completion of your CES degree) in spite of difficulty or opposition (persistence) was an
inheritance given to you from your ancestors?
2. Cultural orientation is an inclination to think, feel or act in a way that is culturally
determined. How, if at all, did your family or family’s culture, motivate you to earn a
Ph.D.?
3. From your experience, how if at all does your ethnic identity relate to persistence?
4. From your experience, how if at all does your gender identity relate to persistence?
5. How, if at all, did identifying as an AA/Black woman influence your educational
experience in your CES program?
6. Is your ancestral persistence a subset of your counselor identity?
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7. How do you translate the influence of your ancestral persistence into successful outcomes
in this CES program?
i. 7a. Prompt of an example if none is offered: How do you translate the
influence of your ancestral persistence into successful outcomes in this
CES program?
8. Is your ancestral persistence part of your sense of self, if so, where did you learn it?
9. How is ancestral persistence taught or pass down intra-generationally?
10. Do you believe your ancestral persistence protects you, your culture, and/or your legacy?
If so, can you provide examples of how so?
11. Do you believe your persistence pays homage to the intellectual freedom fighters and
scholars who came before you?
12. Do you believe you are leaving a legacy trail for the generations to come? If so, how?
a. 12a. Prompt of an example if none is offered: What would you say to the young
aspiring CES doctoral candidate about ancestral persistence, hoping to follow in
your footsteps?
Closing script: Thank you for your time. I feel honored and humbled to listen and record your
stories. After the interview is transcribed, I will contact each of you individually with a process
called “member check”. This is an opportunity for you to check the accuracy of the data
collected. Do I have your permission to do that? You can also expect an email regarding the
PhotoVoice activity. Please feel free to contact me if you have any questions or concerns. Thank
you again.
Stop recording.
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APPENDIX D
Dissertation Participant Request Letter
Dear ___________________,
My name is Andrea Garraway, a doctoral candidate at Liberty University in Lynchburg,
Virginia, in the Department of Counseling and Family Studies (School of Behavioral Sciences). I
am kindly requesting your participation in a doctoral research study that I am conducting titled:
Legacy Trail: African American/Black Women CES Doctoral Graduate Persistence. The purpose
of this phenomenological qualitative study aims to explore African American /Black women’s
understanding of their ancestral heritage, contributing to their successful perseverance, in a
Counselor Education and Supervision program that is accredited by CACREP.
This study has three rounds of information gathering, that includes a member check: (1)
individual screening survey; (2) an interview or a focus group; (3) submission of a photograph
that symbolically represents your persistence. Participation is completely voluntary, and you may
withdraw from the study at any time. Information gathered as part of this study will remain
confidential. If you would like to participate in the study, please check to see if you meet the
criteria below:
Are you 18 years old or older?
Do you identify as a biological African American /Black woman?
Have you successfully completed a Ph.D in Counseling Education
Supervision (CES) program that is accredited by CACREP?
If you answered “yes” to all of the above criteria and you are willing to participate in this study,
please click or cut and paste the link below to begin:
https://docs.google.com/forms/d/1nUQBfMtS0ntIBlzYVWwWwBtTqXtDnPwEgjpl06LVE_o/e
Once you have completed and return the above screening, you will receive an acceptance/deny
letter to your email. If you are accepted your correspondence will include this study’s consent
form and scheduling information. Please note, there will be no compensation for this study, but
the data obtained will provide information to positively influence persistent research in CES
programs. Additionally, your participation in the research will be of great importance to pave the
way of success for the African American /Black women coming behind you.
Thank you in advance for your time and consideration!
Andrea M. Garraway, MA, NCC, CCS, QS, LCAS, LCMHC, ICAADC, ICCS
Doctoral Candidate
Department of Counselor Education and Family Studies
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APPENDIX E: Screening Survey AA/Black Women CES Graduates (Research Study)
My name is Andrea Garraway. I am a doctoral candidate at Liberty University in Lynchburg,
Virginia, in the Department of Counseling and Family Studies (School of Behavioral Sciences).
I am kindly requesting your participation in a doctoral research study that I am conducting titled:
Legacy Trail: PhotoVoice of African American/Black Women CES Doctoral Graduates
Persistence. Before we moved forward, I will need to confirm that you, or anyone you know,
meets the study criteria below. This survey will take about three minutes to complete. Thank you
for your consideration. - Andrea
1. What is your pseudonym name and email address?
2. What is your age range?
3. How do you identify your race?
4. Have you successfully completed a counseling education and supervision program, that is
CACREP-accredited?
5. In what year range did you successfully complete you counseling education and
supervision program, that is CACREP-accredited?
6. Please provide the lineage of your parents, grandparents, or primary caregiver?
7. What is your preferred interview format?
https://docs.google.com/forms/d/1nUQBfMtS0ntIBlzYVWwWwBtTqXtDnPwEgjpl06LVE_o/e
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APPENDIX F: Informed Consent Form
Legacy Trail: African American/Black Women CES Doctoral Graduates Persistence
Andrea M. Garraway, MA, NCC, CCS, QS, LCAS, LCMHC, ICAADC, ICCS
Ph.D. Candidate in the Counselor Education and Supervision
Liberty University Department of Counselor Education & Family Studies
Introduction and Background
You are invited to participate in a research study about African American/ Black women’s
ancestral persistence. You were selected as a possible participant because you are 18 years or
older, an African American/ Black woman and a counselor educator, who received your
Counselor Education and Supervision (CES) doctoral degree from a CACREP program.
Persistence research has been conducted in areas of intrinsic and extrinsic factors, motivation,
and doctoral attrition, however, the need for more information regarding the factors that have the
strongest impact on persistence is still to be uncovered. Presently, there are limited to no research
findings specifically linking ancestry and success of African American /Black female counselor
educators. This study seeks to address this gap. The research question investigates: “what role
did ancestral heritage play in influencing the successful completion of your doctoral degree?”
My name is Andrea Garraway, and I am the principal researcher. I am a doctoral candidate in the
Department of Counselor Education & Family Studies at Liberty University (LU). The study is
part of the dissertation and final requirement to complete the degree of Doctor of Philosophy in
Counselor Education and Supervision. The study is being supervised by Dr. Joy Mwendwa who
is the Chair of the dissertation committee for this study and a faculty member in the Department
of Community Care and Counseling at Liberty University.
Procedures
If you agree to be in this study, I will ask you to participate in:
1. A Screening Survey (3-5 minutes).
Allow the researcher to include the data you previously provided on the screening survey for this
study.
2. A scheduled Zoom recorded - (45-60 minutes) Individual or Focus Group Interview (60-90
minutes) wherein you will be asked semi-structured questions on ancestral persistence.
3. A PhotoVoice Activity- (10 -15 minutes). This is a submission of a photograph that
symbolizes your persistence. Instructions will be given for you to provide one-to three
photographs depicting your ancestral persistence, with a short explanatory paragraph (see
Photograph instructions). This will be returned to the researcher electronically at
svlewis@liberty.edu.
4. Member Check (10-15 minutes). I will give participants the option to member-check their
transcripts. This is highly suggested to confirm the accuracy of the data collected.
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Benefits of being in the Study
There are no direct benefits for being in this study. However, in reflecting on how far you have
come, you may feel pride and a renewal of purpose or motivation. By participating in this study,
you may be affecting the discovery of valuable knowledge regarding what it may take for
another AA/Black woman to persist, thus heightening their chance of completion.
Risks of being in the Study
The risks involved in this study are minimal, which means they are equal to the risks you would
encounter in everyday life.
Compensation
Participants will not be compensated for participating in this study and are anticipated to incur no
costs.
Confidentiality The records of this study will be kept private. The researcher will not use your
personal information for any purposes outside of this research project. No descriptive
information about individual participants will be shared in any publications. Interviews/focus
groups will be recorded and transcribed. Recordings will be stored on a password locked
computer for three years and then erased. The information gathered will be encountered by four
individuals my chair (Dr. Mwendwa), research team (Dr. Lewis and Dr. Moore) and myself.
•
•

Your responses to the interviews will be confidential. To ensure confidentiality,
pseudonyms will be assigned to all participants.
Confidentiality cannot be guaranteed in focus group settings. While discouraged,
other members of the focus group may share what was discussed with persons outside
of the group. However, confidentiality will be addressed, and participants will be
reminded of the need to maintain it at the beginning and at the end of the focus group
interview.

Voluntary Nature of the Study
Your decision to participate or decline participation in this study is completely voluntary.
Withdrawal will not be derogatorily judged, affect your current or future relationship with this
researcher, or affect your current or future relationship with Liberty University in any way.
How to Withdraw from the Study
If you choose to withdraw from the study, please contact the researcher at the email
address/phone number included in the next paragraph. Should you choose to withdraw, data
collected from you, apart from focus group data, will be destroyed immediately and will not be
included in this study. Focus group data will not be destroyed, but your contributions to the focus
group will not be included in the study if you choose to withdraw.
Contacts and Questions: The researcher conducting this study is Andrea Garraway. You may
ask any questions you have at any time. If you have questions later, you are encouraged to
contact her at svlewis@liberty.edu or email at svlewis@liberty.edu. You may also contact the
researcher’s faculty chair, Dr. Joy Mwendwa, at, tdcounseling@msn.com. If you have any
questions or concerns regarding this study and would like to talk to someone other than the
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researcher and chair, you are encouraged to contact the Institutional Review Board, 1971
University Blvd., Green Hall Ste. 2845, Lynchburg, VA 24515, or email at irb@liberty.edu.
Please notify the researcher if you would like a copy of this information for your records.
Statement of Consent: By signing this document, you are agreeing to be in this study. Make
sure you understand what the study is about before you sign. You will be given a copy of this
document for your records. The researcher will keep a copy with the study records. If you have
any questions about the study after you sign this document, you can contact the study team using
the information provided above.
I have read and understood the above information. I have asked questions and have received
answers. I consent to participate in the study.
The researcher has my permission to audio, video-record, and photograph me as part of my
participation in this study.
____________________________________
Printed Subject Name
Date
____________________________________
Signature of Participant
Date
____________________________________
Signature of Researcher
Date
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APPENDIX G: Scheduling
Individual Interview and Focus Group Email
Individual Interview Email
Dear Participant,
Thank you so much for taking the time out of your day to complete the screening survey and the
inform consent. Your willingness to move forward with this study, is much appreciated. Below is
the access link where you will select your day and time slot survey for the individual interview
Additionally, please find the instructions for your photo(s) submission and writing prompt
attached in a Word document.
https://calendly.com/garrawaya
I am looking forward to meeting with you.
Cordially,
Andrea M. Garraway, MA, CCS, QS, LCAS, LCMHC, ICAADC, ICCS
PhD CES Mentor Liberty University
Doctoral Candidate, Counselor Education and Supervision
Chi Sigma Iota, Rho Eta Sigma Epsilon Chapter- Chapter Development Chair
Focus Group Email
Dear Participant,
Thank you so much for taking the time out of your day to complete the screening survey and the
inform consent. Your willingness to move forward with this study, is much appreciated. The
focus group is scheduled on Friday April 9th, 2021 (two weeks from today), for 60 to 90 minutes.
Please communicate your availability to this date and time slot. Additionally, please find the
instructions for your photo(s) submission and writing prompt attached in a Word document.
I am looking forward to meeting with you.
Cordially,
Andrea M. Garraway, MA, CCS, QS, LCAS, LCMHC, ICAADC, ICCS
PhD CES Mentor Liberty University
Doctoral Candidate, Counselor Education and Supervision
Chi Sigma Iota, Rho Eta Sigma Epsilon Chapter- Chapter Development Chair
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APPENDIX H: PhotoVoice Prompt with Instructions
You are participating in a PhotoVoice research study that combines photography with participant
storytelling. In PhotoVoice, photographs stimulate the telling of stories that in turn gives rise to
critical questioning, decision-making, action, and further reflection on the part of the participantresearchers (Latz & Mulvihill, 2017; Wang & Burris, 1997, 1998). Photographs must be taken
specifically for this prompt, and previous photo cannot be used to address this prompt. Do
consider photograph ethics when taking and submitting a photo.
“Look and think before opening the shutter. The heart and mind are the true lens of the camera.”
— Yousuf Karsh
Prompt:
Because “a picture is worth a thousand words”: take one to three pictures representing your
ancestral persistence on your journey of accomplishing your CES doctoral program.
After the capturing of the photos please return it to me (at svlewis@liberty.edu) with a short
descriptive narrative to delineate meaning.
The following writing prompts would be used as a suggested aid to your description:
1. If I could give this picture a title, what would it be? Explain.
2. Why did I choose to take this picture to represent my ancestral persistence?
3. How do the items in the photograph represent/symbolize my ancestral persistence?
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APPENDIX I: Dissertation Participant Request Letter
Dear ____________________,
My name is Andrea Garraway. As a graduate candidate at Liberty University in
Lynchburg, Virginia, in the Department of Counselor Education & Family Studies, I am
conducting my dissertation research study on persistence. You have been identified by (name of
participant) as a counselor educator and someone who may be willing to share your experiences
related to your persistence during the time of your accredited CES doctoral program.
This study is entitled: Legacy Trail: African American/Black Women CES Doctoral
Graduate Persistence. The purpose of this phenomenological qualitative study aims to explore
African American /Black women’s understanding of their ancestral heritage, that contributed to
their successful persistence, in a Counselor Education and Supervision doctoral program that is
accredited by CACREP. Participation is completely voluntary, and you may withdraw from the
study at any time. This study has three rounds of information gathering: (1) a screening survey;
(2) an interview or a focus group; and (3) submission of a photograph that symbolizes your
persistence. Information gathered as part of this study will remain confidential. If you would like
to participate in the study, please check to see if you meet the criteria below:
Are you 18 years old or older?
Do you identify as a biological African American /Black woman?
Have you successfully completed a Ph.D in Counseling Education
Supervision (CES) program that is accredited by CACREP?
If you answered “yes” to the above criteria and willing to participate please click or cut and paste
the link to begin:
https://docs.google.com/forms/d/1nUQBfMtS0ntIBlzYVWwWwBtTqXtDnPwEgjpl06LVE_o/e
Once you have completed and return the above screening, you will receive an acceptance/deny
letter to your email. If you are accepted your correspondence will include this study’s consent
form and scheduling information. There will be no compensation for this study, but the data
obtained will provide information to positively influence persistence research in doctoral CES
programs. Additionally, your participation in the research will be of great importance to pave the
way of success for the African American /Black women coming behind you.
Cordially,
Andrea M. Garraway, MA, NCC, CCS, QS, LCAS, LCMHC, ICAADC, ICCS
Doctoral Candidate
Department of Counselor Education and Family Studies
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APPENDIX J: Analysis of Phenomenological Data
Modification of the Stevick-Colaizzi-Keen method of analysis of phenomenological data
(Moustakas, 1994, p. 122).
1. Using a phenomenological approach, obtain a full description of your own experience of
the phenomenon.
2. From the verbatim transcript of your experience, complete the following steps:
a. Consider each statement with respect to significance as a description of the experience.
b. Record all relevant statements.
c. List each nonrepetitive, nonoverlapping statement. These are the invariant horizons or
meaning units of the experience.
d. Relate and cluster the invariant meaning units into themes.
e. Synthesize the invariant meaning units and themes into a description of the textures of
the experience. Include verbatim examples.
f. Reflect on your own textural description. Through imaginative variation, construct a
description of the structures of your experience.
g. Construct a textural-structural description of the meanings and essences of your
experience.
3. From the verbatim transcript of the experience of each of the other coresearchers,
complete the above steps, a through g.
4. From the individual textural-structural descriptions of all coresearchers’ experiences,
construct a composite textural-structural description of the meanings and essences of the
experience, integrating all individual textural-structural descriptions into a universal
description of the experience representing the group as a whole.
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APPENDIX K: Photovoice Picture
Figure 1
Dr. Heliconia PhotoVoice photo and answers to the prompt

1. If I could give this picture a title, what would it be? Explain.
“Never alone. This item used to be at my grandmother’s house before she passed. I always loved
it then and when my mother started to clean things out, it was one of the first things that I
requested to have. It has one woman standing behind another as to remind her that she is always
supported, and someone always has her back.”
2. Why did I choose to take this picture to represent my ancestral persistence?
“Much like the title, Never Alone, in my journey to becoming a counselor educator and
supervisor, my work has been mine, but I have always been supported in some way shape or
form. I have always known that someone was with me. This statue has one larger woman
standing behind a smaller woman, but for me the larger woman represents the many ancestors
that walk with me and encourage me every step of the way in body and in spirit.”

169
3. How do the items in the photograph represent/symbolize my ancestral persistence?
“This statue represents my ancestral persistence by showing the pride by which I have pursued
my journey, even when it was discouraging. The jugs in which they carry represent my
knowledge and the knowledge attained my by ancestors as we carry them on to pass them on to
others.”
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Figure 2
Dr. Salvia Splendens PhotoVoice photo and answers to the prompt

Because “a picture is worth a thousand words”: take one to three pictures representing your
ancestral persistence on your journey of accomplishing your CES doctoral program. After the
capturing of the photos please return it to me with a short descriptive narrative to delineate
meaning. The following writing prompts would be used as a suggested aid to your description:
1. If I could give this picture a title, what would it be? Explain.
“Walking while chewing gum”
2. Why did I choose to take this picture to represent my ancestral persistence?
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“Because I consider I will be someone’s ancestor one day and reflecting on my future bloodline
is motivating. And on the flipside, I was a little girl to my mom while she was in school which I
assume was a motivating factor”
3. How do the items in the photograph represent/symbolize my ancestral persistence?
“Child= bloodline, pen=power, laptop= mobility/goes anywhere”
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APPENDIX L: Audit Trail
Dates
Aug 24, 2020
Sept 1 – Oct 24 2020
Nov 2 – Nov 30, 2020

Procedures
Identification of research problem
Review of the literature and preparation of proposal
Revisions and edits to literature review and research proposal

12/18/2020
12/24/2020
4/23/2021
4/23/2021
4/23/2021
4/23/2021
4/26/2021

Research proposal defended
IRB Application submitted with research proposal
IRB approval received
Sample Selection
Recruitment Letters Sent
Surveys sent
Interview to participant with pseudonym Dr. Amaryllis conducted
Transcription began on the same day/ PhotoVoice email
Individual interview was conducted with Participant pseudonym Dr. Rose
Transcription began on the same day/ PhotoVoice email
Another wave of recruitment letter was sent out
Transcription for Dr. Amaryllis and Dr. Rose was completed/ Member
checking email
Focus Group interview conducted with participants pseudonyms Drs.
Plumeria, Heliconia, and Salvia Splendens. Transcription was completed.
Member checking email/ PhotoVoice email
Interview to participant with pseudonym Dr. Protea conducted
Transcription began and was completed on the same day/ Member checking/
PhotoVoice email
Interview to participant with pseudonym Dr. Anthurium conducted
Transcription completed on the same day/ Member checking email/
PhotoVoice email
Coding book with pseudonyms created
Data Analysis Process Began
Open coding and Axial coding
Send to external audit team (Feedback received 5/8/2021)
Selective coding; interpretation of findings and preparation of model

4/27/2021
4/28/2021
4/29/2021
4/29/2021
4/30/2021
4/30/2021
5/1/2021
5/2-5/4/2021
5/4- 5/8/2021
5/8/2021
5/8/2021
5/9-5/12/2021
5/12/2021
5/24/2021
6/2/2021
6/20/2021 – 7/6/2021

Member checking responses received
Wrote Findings and Discussion
Edit and review manuscript
Edit and review manuscript
Member checking responses received
Finalize writing, editing, and review of manuscript
Manuscript submitted to dissertation supervisor

